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DISCRIMINATION PROHIBITED-; Title VI of the Civil Rights
Acts of 1964 states: '"No per$on'in the United States shall,
" on 'the ground of race, color, or national origin, be ex- o :
cluded from participation in, be denied. the benefit of, .
or beé-subjegted to -discrimination under any program or vl
activity regei.ving fedgral financial assistance." Therefore

the Vocational Education program, Iike all other programs SO
or activities, réceiving iiinancial assistance from the LT
Department of Health, Education, and Welfare, must be
operated in ‘compliance with this law.
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The projett presented or reported herein-was performed = ° .
pursuant to a contract from the U’S. Office of Edueation, , o~

Department of Health, Education, and'Welfare. However, ) vo ot
the opinions expresSed hérein do not-necessarily reflect” - *
the position or policy of the U,S. Office of Edicatjon, &/ ‘ .

and no officidl‘endorsement by the U.S. Office -of Educa- . -
tion should be inferred. . - .
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It has been well establlshed through Congress1ona1 action’ that Career

" Education is a nedessary tool for preparing young individuals. for career

" selection ‘throughout America. It can further be stated that if educational

have .been able to deal with two ba51c areas:

programs have problems in adequately preparing students for career selection
in the dominant American society, these problems will Ye magnified in Native ,
Ameritan Commmities. There -appear to be many Career Education programs .

and materials for middle American citizens, and through the foresight of

the U. S. Office-of Education and Far West Laboratory, several years ago
dtvelopment of Career Education materials with input from Native American
commmities, educators, and students, was begun, resultlng in the 'Native >
Amerlcan CareerEducatlon Program "

Through constant Indian feedback and input/ into the development of these:
ynits through the Native American Advis Committee, these materials

» .

1. 'Learning. and remforcement of the contrlbutlons of tradltlonal’
Native Amerlcan cultures a.nd careers, - e
23 Understanding of the importance" of the traditional educational
- process and expansign of the scope and selectlon of careers
available to students oy . v
We ant1c1pate that Native Amerrcan students who use these materials will /\
select careers at earlier ages and grades and pursue types of careers that
will Be beneficial and- fulfilling to students and to their Native Amerlcan
commmities. 2 .

3

‘It is hoped that #he future of career education will include ‘the training

of persomel to®adequately’ teach~career education in Native American ,
commmities. ‘Ft is further the wish of the Adv1sory Committee that schools
educating: ] Natlve American students will utilize these units, which have

", been thoughtfully, and carefully de51gned f1e1d tested, and rev1sed to

the f(ﬂl benefrt of students. .

ST e T T The ‘Indian’ Educatlon Advisoyy Committee: X : :

George Effman : o

S Betty. Gress , SRS ) .
i _'Joy Hanley - . .

A : . Terrance Leongrd * .. S

Vs . o Lawrence Smake =~ . © .. ° ’

" ot Peter Soto (Chairmard) - : s

S . . Bill Thacker coT

L ' 0 ~. MWebster Two. l%wk S

TN N—-\\/_\__ . Lucille J. Watahomigie . :
. TN T George Woodard K ; !
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.. use the fiew materlal—-or even whether they want to use it<at

. a‘nd n.mth grades.

n
A 2

. . ’ . . D
LI . hd o .
*
- e - & .

What is Career Edqcatron"

-, S R
- ‘ What is this program? . : ’%K":':.;'_ .
’ Who is the‘pl_‘og‘ram for? ’ ) -
‘ - 3 -~ ‘ ' M " >
. How.can‘;ieuse'-it atjour schoo .
* g < v )
—= w——sz;,:J—can—[;1;.:3—c;c.mmr.'H;y—get——mvol 2

¢« 4,

The Native ﬁmerlca,n Career«-agdtxcatlon pmgram conslsts of

 This Curriculup Guide Ts concerned with the p gram _
’as a whole. %Its purpose is to an‘ss@‘r quest:Lons llke those above;
prov1de-«11’1fomat10n o the program s goals and structure, the rati
behmd its des1gn, and 1ts assunptlons about content and learners, :
suggestﬁons on how to unplement it in dlffenent ccﬁmtumtxes and ‘sclx

our program and in planm.ng how to use it to meet your *students

. career educatlonal needs. ..
L, - . -

L4
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‘Thé Native Amer:.can Career 'Education Program is the result of a three
year project funded by the U. S. Office of Educat.lon and carried out by the
Far West Laboratory for Edudatlonal Research and Develom\ent Bot,h Indians
and nonrIndians served.on the pr03ect staff, and des:.gn and deklelopnent of .
the ‘materials was guided by a 'Decnnlcal Advisory Panel of educators from. ,
Cal:Lfomla, Nevada and Arlzona, and the project's Indian Education Advisory
Oomm.ttee, which J_ncluded Indians in'education, publlc service, and busmess.

'ﬁ'le actual er.t.Lng of J.nstruct.lonal materlals was preoeded by a state*-
of-the-art study in which carser educat:.on materials existing at thdt time -

were reviewed for- re,levance ‘to Indian educat.lon P and a needs assessment‘
performed in seiieral schools with students typlcal af the target gmup 0

After program goals had been ‘éstablished and the three cohtent areas of
career awareness, or:.entat.xon, ang explo.rat.xon J.dent.lfled, the twelve -
mstructlonal mits wepe planned, wr:.ttfen, rev;.ewed, and revised. In the
fall of 1975, field testing of individual unjits - -began. A total of 8 schools
in Callfomla, Arizona, Nevada, and Scuth Dakota were eventually involVed.
Meanwnile, the NatJ.onaJ. Indian Trammg and, Rasearch Center ‘Tenpe

Arlzona, oonducted its own evaluat:.on of the program with foun_addlmonal
scnools. B oo

.
[

_Wnen field testing was conpide, the J.nfonnatlon lt produced became

“™<the basis for revision of the mater;Lals Mto their final form, However,

%\developers wduld like any comments,- descriptiens of ways in which the
' materials’ are being used, suggestions for addltlonal resources, etc. , whigh

|-
z
4
{
i

current users may have. All -oorresponden(:e 'should be directed to:
Dr. Bela H Banathy, Far West Laborato:cy for Educat.lonal Regearch and
Develogment, 1855 ~Folsom \Stxeet San Francisco, Callforn\la 94103. .

Thank*yol; and good luck \ ' '

L]
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, Career Education and An’erican Education . f

I: CAREER EDUCATICN AND THE PROGRAM
o , v

Lo
o i 4
. f

" A career is much more than a nine-to-five job. A career J.nfluences T
a person s total 11fe, J.ncludlng his or*her place of re51dence 11festy1e,'
and partlclpatlon in sbciety. It then follows that, if a caréer inwdlves

all of '].1fe, career educatlon must necessarlly cont:Lnue throughout 11fe.

Career educatlon can be defined as the set 6f 1eam.1ng experlences through
which an mdlva.dual acquires and develops the knowledge, atatltudes and .
skills which he gr she needs in order to, engage in avocatienal, 1elsure,

social, economic, and polltlcal pursuits,' and to achieve a-satisfying, - v

meaningful and self-sustaining role in society. Tt is education which
accompanies one's progress through life: ' " ’

- Each J_nd:l.v1dual is unique; therefore, career edu'catlon w1'l’l\be
dlfferent for ‘each individual. A career educatlon program should be \
des,lgned w1th enough flex:.blllty and include enough ‘opticns so that it dan
be tailored to fit the particular necis mmm Tearners- -

Since a career is more than 4 jab, career.education mist be more than
vocatmnal educatlon Vocational education 1s certamly an important part
of career education, but it is only a part. Not ‘only 1s career educatitn
broader in scope than vocatlonal education; it is also broader in that. it
does not reun_re the student to learn to perform in a prescr.}bed way.

Career educatq.on is beginning to be of mcreasmg concern, to s
students, educators,, ard goverrment planners allkg In a'U.S. Office of h
E‘ducatlon Pollcy Paper, Renneth B. Hoyt says' ) ' C

Career educatJ.on represents a response to' a call: for - .
educational reform. This call has arisen from a variety
» of sources, each of which has *voiced d;ssatlsfactlon
o with American Education gs it currently exists: Such =~ - -
sources ‘include studgnts, .parents, the business-ipdustry-
labor cammm.ty, out—of-school youth and adults, mmorltles,

. 7 T
\ LS « -

————e e
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o 5 career education must also span almost the entiré

. the disadvantaged, and the general public. -While their »
specific concerns vary, all seem to agree that American
Education is in neéd of majsr reform at all levels. .
Career edufation is properly viewed.as one of several - X

- possible responses that could be given to this call.*

. RN - T
€, s

‘Goals and Assumptions of ‘Career Fducagion

]

3
.
- . ~ .

The goals of career educatipn are as broad as the subject. itself. We
believe that a properly ‘designed career education program. .shoudd. help'the s

learner to develop awareness, knowledge and mastery of self and develop

' the soc1al%cmpetence» necessary for hm; or ker to work effectlvely in a
_group. °Jt should also foster in the learner\an understanding of the

5001ety in which he or, she llves, and. 1t should prov1de him or hér with’ -7
opportunities to beoome acquainted with varlous career opportumtles and ~
to explore those of spec1al interest. In ade.tlon, career education” should

* help the learner to acqulre econaomic competence ‘and to develop plannmg
) and dec1s1on—mak1ng sk1Ils which can be applied throughout h.1s c}r her -career.

In hlS polle paper, Hoyt also presents a number of assumptlons about .
career education. These include the ideas that: .- Moo

1.” since both one's career ahd one's educa ion extend . . ¢
. ) from the pfeschcol thropgh the- rétirement years, )

&hfe cyele,-

T — e

2. .the conoept of cproduotlmty is central to the, :

definition of work and so to th¥ entire conceot. of R Nt

., - career education; : . A . q"‘\-'_-

q ’ N N .

. 3. since "work" includes unpaid activities as well as -

T paid employment, Gareer education's ooneerns, in. .
addition to its prime emphasis on pald employmentz, -~ . -
- sextend to the work of- the student as a“learner, to# '

L the growing numbers’ of volunteer workers In our T e,

‘ society, to,the work of the. full-time hm’emaker'; and .
o to work activities in which-one engages as Part of’;* :
;. leistre and/or necreatlonal tlme, ) . 4

-+

i ¢ - ;l‘ T . ”7“. "L

N * Kenneth B. Hoyt, An Introduction to Career Education, (Washmgton, D.C.,

U S. Government Prmtma Offlce, 1975)., == -




A 4: the oosnopolltan nature  of today s socmty ‘demands

I
N

. that r educaticn embrace a multislicigy of work*
- values, rixther a smgle work ethic, as a means

+ 'of helping € individual answer the- questlon
"Why" should I mr’k"" .

. . L
o’ \ ' L,

5. both one s ca,reer and ong's education are ‘i}t—:‘st v1ewed
in & developngnta‘l rather than in a fragmented sense,
e
. ' 6.  career education is for all persons—— the young and the.
‘rold, the mentally handicapped' and: the -intellectuAlly
gifted, the poer and the wealthy, males and females,
. students in elenenta.ry schools and in the graduate tolleges; .-
. , 7. t){e soc1etal {)bjectlves of career educatlon are to help:
" a mda.-yld'uals, (a). want to work; 1b) acquire; the skills™

‘ necessary for work in these times, and (c) engage in work
) that 1s

L2

-~

h

th and1v1dua11st1c goals of career educatlon ate to make
work ta) pessible, (b) meaningfuf, amd (c) satlﬁymg for
each individual throughogt his or her llfer_im%

tisfying to the individual and. benef1q1al to society; .

v 3* protectlon of the md1v1dual S freedom to choose and - .
b ~, assistance in maklng and mlplementlng caréer deC1s10ns are )
ooy of central ‘concern to career educatlon, .,\ "
o the expertlse required io.r J.mpiementmg career educatlon is
. to be found inmany parts of society and is not llmlted to .
- . those employ'ed in formal educatlon *
avw, ) ""y > ' N -

Taken together, these ten assuzrptlons constltute a phllosophlcal base

fér current ¢areer educata.on efforts.'

However, career educatlon does not .

Certalnly;

,,_pretend to present ‘these assvmptlons as anyttung mbre than 1deas

each is debatable, and none are yet sufficiently accepted to be regarded

as educational trulsms=. e LT e -

= AR

[
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Theoretical Bases of the ?rogram . : : _ ",

. . .5 * = N I . . .
. ’ . " . A

e In addition to sharing the major goals and assmrptiofls of career .
educatlon as stated above, this program is based on ‘certain values. ,One
o these is the’ belief tha?t as a force for improvement of the human
oondltJ.on and developnent of the 1nd1v1dual education is. second to none

v . We also believe that full development of his or her potentlal is an
I N md1v1dual s greatest possible achlevement and is’ the way in"which hlS or

her greatest oontrlbutlon -to society ycan be made. The inherent potentlal

) -of each person s unlqueness is the greatest smgle source of his ar her
-worth . Ce ' . ‘ A\' jl . '% \
We feel that in order for a young person to develop, he or’she needs to

. . , interact with both peers and'adults Each individual has a right to make

h.1s or. her own educatlonal and career choices: and decisions. Last but not

least, we aré conv1nced .that the individual's cultural herltage and the

cultural® context m which he or she exists are extremely mpprtant to his ,

or her development. b, e -0 nooL
R R 3 . . v N \. . '
. ) ) - ’ ;""g ) ’ . K ‘ -
‘ The Learrner an‘d Learning’ o Tl ’ )
' ) o g " “ o ' * N

. Th‘.ls program is also g;ulded by certaln assumptlons about the nature .
of the lea.rner and how learru_ng -takes place. Assumptlons about the learner

N Cos mcludetheldeasthat. IR . . ' e 2,',

1. the 1nd1v1dual has, a bas1c des1re to learn, to search for -

' knowledge, and-to acquire conpetence, C

2. the individual is capable of mltlatl-ga\ drrectlng, and

cy

°1

s . ‘ °. assuming, mcreasmg respons1b111ty for his_ or ner own learnlng,
. 3. there are differences among learners and these dlfferenoes ex1st .
» in many dgmensn.ons, ) ) ) .
— \ 4. the indiyidual's development is best alded by nurturmg hlS
 uniqueness; and B o ‘f‘g ’
5. the individual has‘the right not only to e educated but to

become educated ) C . Cow

-?
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'the consequenceés of decisions in his:or her own learning proger The

) Our basic assumptions about learning are that:
1. nr)tlvatlon sprlngmg from the work itself 1s the nr)st power ful
aid to learmng, .
2. the most tent satlsfactlons for«the learner are the discovery
of new things and the achlevemé‘nt of new skills end. gompetences;
3. ‘the learner develops self~confidence from successful exploratlon,
discovery, and mastery at rising ;.evels of ccmplexrty (this is * )
e aided by “havlng realistic asplratlons) ; Y .
4. when the learnet becomes an active 'part1c1pant in planmng and
carr;ylng out the lea.rnlng process learnmg J.ncreases,

wn
P

in order to respond to-and help all learners, we must deslgn and
present a great variety of resourCes arrangements and s1tuatlons
o vflth which the léarner. can J.nteract,

6. the best ways of helping people to learn are usually found
through experience; .

7. the assessment of p_rogress in learning should include self-
assessment; - . . ) .
8. « thetype of assessment chosen should be approprlate to the
particular learner and to the’ sltuatlon,
¢ 9.7 there are differeht kinds of learning, ‘and these J.mply o
different conditions of learning and different approaches to’
- aiding learning; and . v -
lO‘.' léarnmg is best achieved in oontexts which have function and
‘r.neanlng for the learner.

B . - .

. o I "

In out program, the learner. is the key entity.' As much as @ossible,
e or she shobuld act as planner, decision-maker, and self-evaluator. ThJ.s
approach should accommodate the learner S unigueness by allowing him or her

+t0 pursye h].S or her _particular needs and 1nterests ‘at his or her own pace,

and according to the learning methods best suited to l‘us or her tastes and
Capaciiiting whenever pOSSlble It should also lncr.ease motlvatJ.on for

&

learnlng by allowing the learner to _pursue genulne J.nterests and concerns,

to answer questions, and to solve pmblems which he or she perceives as
relevant. Finally, it should’ mcrease self-rellance and initiative, by

allowmg the learner to plan, ca.rry out take respons;blllty for, and face

‘.‘&

-

£




s
% -
Rk

v same time,<as they apply skllls and knowledge to actual experlence.

-

- v . - -
. - - . -

-

learner gains carrfiidence through his mcreasmg a“ssumptlon of

respon51b111ty for his own learning and throdgh be‘rng‘ "treated l’gke an °

. adult." .

The task of 'adults, both staff and resource persons, should be to ¢
support, guide“and assist students' in planning, achlevmg and evaluating
\thelr accanpllshments The adults -are there to help young people make
the trans:LL;Loh to adulthood. » - e : '

In order to achieve these gals, the career educatfon program should

’

s_nvolve a varlety of competent adults with diverse backgrounds and ex- '

pertise. All of these people should work together in' the educat_lonal ‘
process, serving ‘as models and sharmg their particular expertise, SklllS,

-

and” knowledge of the world with students. Thé school staff should act
primarily as learning- coordlnators. . -

g

Design Characteristics oo : PR

- ‘

td

. g ;
\‘_‘ Design of the program has been based oh a number of concepts. One of
these is the idea -that-to be effectlve, a currlculum must ‘be based ‘on learner

' experlences The lea,rner fmds 1t much easier to understand the relevance

of basic skrlls when he or she uses them to.solve real problens from -
everyday life rather than mere classroom puzzles In a real- -life- )
experience based cu.rrlculUm, concepks;; abstractlons and prlnC1ples are
translated into actual expefience and ttested through practical application S
Thus, our career &ducation program has. been des1gned to emphas1ze real— 3
life experlences for the learner.

A corollary to 'this ooncept is the fact that if the learner part1c1pates
in act1v1t1es that call for solv1ng real problems, maklng decmmns and

-~

perce1v1ng and accepting the consequences of hJ.S or her actions, hengrﬁshe
is more likely to deVelop self—rellancé and a sense of responsibility. .
Human experience is ndt naturally divided into alrtivght compartments
called skills or subject areas.. If this fact is kept': in mind, it becomes
possible to J.ntegrate learning in ways seldom thought of in the
»tradltlonal classroom Such integration enables students to develop ) o

abilities in academlc, occupata.onal soclal and persocnal areas all at the

-

..
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' objectlves of each Act1v1ty, much "8 q&echlld by looklng at a group of

1. v
0 . ‘

Career ch01ces play a powerful role in shaprng an J_nd1v1dual S
" sense of 1dent1ry, self—esteem, and chO1ce of l&festyle.
SJ_nce

"career" is equated w1th "progreSS through life,". rather than w1th a:
partlcular ]Ob the experlence—based approach to career educatlon recﬁ;lres
that the 1nd1v1dual be provided with a cumulatlve sérles of planned; ~
pérsonalized learnlng experlences in a wide variety of llfe/work settmgs.

_ These experiences w1ll make it easier for learners to know thelnselves
better because - they w111 see themselves, theif capabflltles, and their ° ‘:‘
reactions in a varlety of situations. Learners should then be ab%e to
develop reallstm goals based on a real. 1st1c appralsal of their own
1nterests abilities and needs. They should also better understand the

‘Qrewards and shortoomlngs ‘of "the world of work, what they can expect frcm it,
and what it will require of’ them. ' : . g -
It is our feelang that general goals, such as those presented in the
next sectlon, beceme most £ “accessible when approached through a. series of
concrete facts The exerC1ses and activities in each unit of our program
are therefore descrlbed to presemt information which J.J\ustrates the"’ ung.t S

goals, “The student 1eves these goals by mastex;lng the specific learning

1

. circles of different sizes and colors, acqu1res the concept "circle."
] L - -

> . . LR FUN [ )
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This should be -.
" ¥reason enough for 1ntegrat1—ng' career development 11‘fto educatlon.
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II. PROGRAM GOALS AND STRUCTURE e e

.‘ Yy ?

. Needs and Gbals . L .o '. - -

. The following statement from our, project's, Indian Education Advisory
Commttee (Decentber ll l974) indicates sane of the partlcular problems

o LY
- o

which-& program llke this one must address R ’ -

. One nust ‘realize that the needs to be identified and approaches
to be “takén must be developed with reoognltlon that the ‘needs”of
the Native American communities differ.greatly from the greater
American society, language and cultural beliefs. Govermrental
systems are.separate and different from surrounding states and
the non-Indiarf community. . Conditions on Indian communities and

reservations might best be identified as camparable to COndltlons R

in many underdevel countries. ° These countries, as do

. Indian communities,:Have many common proble.ms such as high
1lllteracy, health problems:which result in short life 'spans,
figh udemployment, and»lack of economic development to support
the livelihoodeof the peoplé. Inh these countries, as in
Indian communities, the probl@wsa.s not due to a‘lack of natural
resources, but a lack of HEarrlrzggul development «of human
resources in order to beglnjthe process of economic development.

L Many Tribal groups have realized the need to develop longvrange

QCOI'IleC plans that will lead toward self-determination and -
ependence, but thefe is now a need to develop their human
résources that w1ll make; the economic plans of the-Tribal group
¢ a reallty with'this in mind_there is a need to 1dent1fy the -
’ various professiors, skllls and trades that will be raeded to
fulfill the lopg—range economld plans of the Tribal g'goups or to
accammodate the eponomlc trends of. IndJ.an oozmlunltles

This project must realize the crltlcal economlc and mnpower needs
that exist in all Native<&merican commumnities. This reallzatlon
must dictate direction if.this project:is to have any meanmgful
impact and contrJ.but:Lon to the education of Native Amerlcan youth.

. - v, v
-

With this m,mlnd the goals lald out m the currlculum nap on the,
next tpree pages ‘were developed for our program Y,

-
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FPROGRAYS T A AHAXENESS PYOCRAH
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CONUTENT “OLTENT - < .
‘Woalns ARIAS . K () 0 ’
{ % DRl SETIL . ATTITUDE
Al -
. . )
1 a) ul"’u}'s'n' ¢t sult and one's “'a) fdentify own irdividual a) accept sclf; respect own
s Se¢lf~und- Mk - Latdve Americaun valug charsctiristice uniguencss N A
Cultaral. and culg.re - v h .
1 T Aw?rnne.ss» b) Vb sour es of {nformation 5 b) understand and a'pp:ecia:e
’ and “about sclf awd onu's Ve value of one's own'Native
¥NOWLEDGE R Self-and tdtbe . . . Aserican culture in onc's
Carcers ¢).amiirotand that ~ork affectd life “
AND A oug's way of lifu . ‘e
. [
MASTERY N2 a) understans the iaportance of »t a) develop motivation to
making one's own career ™ * s] . accomplish p'ersoml gosals
or D- Self- cholces . . N
suffidiency . 4 R
SELP s ; A i d
- Ve \ a
L7
¥ < e ' ~
. . .
p) understand thar (ndividuals | a) {dentify one's own tribal
o differ in their {nterest, ch::ag:zrhtics a) accept others .
3 aptitudes, values, and
- achievezents
Social . A
T b) understand the value and poss  ~ .
Avareneas itive contribution of one's - - .
11" R hative Azerican culfure to . el
the pon-l.ative society . .
SOCIAL A . - ' N
-
- N 2 la) undegstand t[\e significance get along well with others |a) “accept responsibility for
of competence in group # in a group one likes to be others
DEVELOPMENT 8
D~ Social Jdoteraction akills in - \
, b) recognite the implications of \ .
$ Competence association with and working] .
N cooperatively with others
. 1 - 4 ‘
1 ‘A) understand the ré&lationshipg 8) apprectate the role that
Undersoanding. of man-life-work/careers . work plays {n human 14fe

.the Vozld of

Work

b) understand that society is
dependent upon the produc-
tive wvork of many

k) understand the role of work
in the Native American
oxmunities economy

9 and in societygp

b) appreciate tne vilue of
ccareer informatiohy to career
education.

1]

2

s .

bﬁp loymetb‘t
and

Employabilir
11 Ploy. y

OCCUPAT TONAL

- >

4

p) know basic¢ occupational
information

ow traditional Native
Azerican skills that through
transition can fit into
canteuiota‘i'y settinga

b)

that one*s employment may
-hake-toward seif-fulfillment
L 2N

s
- . .

AND 3

@x

The Role of

ECONOMICALA | D) Education

DEVELOPMENT and

. Training

-~

B) understand that .
experiences, koowledge, and
skills acquired through
education are'rclated to the
achlevement of career and
life goals

£

4

’ Avareoess

ard.

fconomic’

Sufficiency .
Y

a) uadérstand the role of eco-
¥ nomics 1in one's lifo and
the relationship between
pcrsonal ccoromics, life-
style, and occupa;lonnl
rolcs

recognize éarcer needed to
€111 cxisting nceds of tha
Native ‘Acerican community.

b)

a) dppreciate the impditancs
" of productive work to“the
economy and ‘to one's own
well being :
g

P

-

L e b

v

- .

AVOCATIONAL

k) underatand that caroer
ineludes avocation and
leisure

"* (LEISURE)

DEVELOPMENT

h) know pittteros and options
of avocation und leisura
particularly in the gontext
of Nat{ve Amorican culturss

a) carry out sone lotrurs.
actiyity (game, etc.)

’

a) develop interest in
cnqage fn avocational/
leisure experience

\

19

h) appreciate the con:tibu:ionif\ p

’
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’ . : HASTERY v |2 ;[ #) understand that life 2) interpret the sig- 3) take traponstbility
o involves a series of choiced nificance of individual for carcer planning
) ' : OF D Self- ° leading to career counmitmery  characteristics, values, and ‘ -
' _{ suffictency b) unde;stand seli in  ° * interests té onc's career . [
. SELF - s - relationship tp career b) use resource infor- . .
‘ ' roles (vocation, avocation, mation to gsin orientg- . .
- . leisure) . tion about and to exploke N .
' N careers i .
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. P . - ‘Social tne comounity, and t‘}’\e . .y . )
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§ . political processes used . , i
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SOCIAL A t by Native Aineru:an groups R {
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CONTENT . CONTENT . 1 ® B < Y. .. . .
DOHALNS AREAS.- - XNOWLEDCE ¢
3 . h 268 . sKILL ) ATTITUDE
. {a) understand the im:l4 cations |3) cxplore one's place ~
! self-and [~ of knowledyy ‘whoul\a:'lﬁ in Life $e a
) . s -and- ) ¢ .
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. g . g = - N . \,
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- Awareness, Orientation and Explora):ion s . .
' ‘ B S N ) ,
. } Q

The goal"s on the precedlnq pages are o%’gamzed 1nto three general

N

i al;eas: Awareness, Orlentatlon, and Exploratlom These o stltute-the

first three phases of career developrent , They also ref? ect th bas1¢
structure of our program, whlch prov1des unlts 1n gach of ‘the three areas.
Bevelopment 1n these ax;eas 1s normally rollowed by Career - Preparatlon 7 in
G wnich the learner traing for career, he or she 'has l€arned how to.:

¢ e,

choose mtelllgently S

The Awarenes$)part of the currlcul odrrespondlng to the flrst

. stagé of career development, provides mformatlon and iences by )
. « V4
which the learner will: .. T ,
' l. " become more self-aware; ) 2 A

+ became more " (dnd more pos1ta.vek1y) aware of his or her own
culture; ) / BN

beoome more soeially aware, PadiA
become more aware of the world of work ahd-its economic -
I3 o IS L

anllcatlons, ard, e e T

>

s -

v
et

... 5. developwholesemz attltudes toward wark J.nclud:mg respect
and appreciation for thbse. who do- ite ‘ .
'~ The orientation part of the currlculum bt.ulds upon the development

i

s ’ ,\.
learner w111. - . . . : L.

..

1.° dain an understand:.ng of hmself/herselffand "hls/her relatzonshlp

[

to career roles, - : .

oo, understand the value of a culture tg éoc:.ety and to the “
. md1v1duals involved' in it; ) ‘
3. understand the individual's respons:.blllty toward others
e . and toward somety, X - . ] Lot
'\ 4. become farm.llar ﬁth occupatlonal classlflcatlons and clusters,

labor market condltrons, and eduCatlonal and training- reqmrements,

"y
of awareness and provides information and vexpersences by whlch the

«, . - s E i . i d ,
» - v

5. understand the, econanlc 1np11catlons of various career paths
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'I'he Exploratlon -part of the currlculum, correspondmg to the thlrd

e of career development, leatls the learner cgrectl :Lnto the world of
cateers and prov1des ,mfonnatlon and experlences by whi

~ 3 ‘?

"
»

; s
"he or she will:
. use information’ about self in career path planning and L
" in assessing career relevance and career .satlsfactlon, .
" explore hig or her place and future in the cultural oorrmuruty, T~
develop social oompetence in oooperatlng with others while
; .' acconpllshlng tasks . .
'54. explore selected oomktlonal clusters and develop oompetence
. :Ln occupational planning and demslon-ma](m,g skills; . and,
‘ 5. gain competence as a consumer
V7 /~A;per'iod of career préparation,
Tl 'normally follows the exploration stage.

d in hantillng economic affairs.
ch .is not part of our currlculum,
In this period the md1v1dual )

should acquire occujtlonal Sk.lllS a.nd the knowledge needed to enter a

selected fleld or catreer

The flgures presented on the next three pa/ges indicate some ways in
which this three—part structure go erns our program goals, Jmplementatlon, .
A and opntent the_Splral Concept of Career Educatlon, ",shows

. how as the learner moves from career awareness through orlentatlon -and

Flgure 1,

exploration,. he/she becames more knowledgeable and competent in deallng

. with self, xothers, and the world of caredrs. Figure 2, "Concentratlon of
Emphasis,"” suggests. how the units in the program can be spff:ead tnrolyh the
three Junfor” Hldh School grades.. This questlon is discussed in more detail
Figure 3, "Curricultm Deslgn," shows how the twleve units

of the program are divided among ~the three levels

.
}'1.:
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FIGURE 3.

A2

CURRICULUM DESIGN

. . ’ i i 1 . .
’ v
A A A AWARENESS ORIENTATION EXPLORATION )
. o . ~ e
. Unit 1: “"Part of the | , Unit 9: "Planning"
. ' Whole World: (self-analysis, group
7 (Cultural awareness, : . and personal planning)
] A econaomy aspect of P - —_— ) .
J 71 || culture), ~ . e e o
‘ . Unit 6: "Putting Your | gl“itmlo'np"t;..w’g It

* OZCUPATIONAL AND BECONOMIC CGVIPEI'EI‘CE

t

.

\

a

'SOCTAL CQMPETENCE AMND,

'—m
PR <

TR

\

Unit 2: ;‘"Cooperation"
(values, canflict tre-

. solution, preparaﬁlon

for group work) "

Unit 3: "Fraﬂ Idea to

Product” -

(analys:.s of tasks,
ic Stages in pro~-
't manufacture)

-

(how community economy

11 meets basic -needs).

Unit 5: "The Cammm.ty
in Transition"
(cultural. and econamic
changes and survivals
as technology and
reso\urées change).’ \

Unit 7:
. " the Land"
Unit 4: "The Cammumnity" |

Money to Work" .
(Managing’ financial
resources fér family

‘- and small business,
.money-handling skillsy

"Living with

(Managing natural re-
sources to meet cam-,
munity needs, and -
associated careers)

4 . Ea
' rs
F Unit 8: "Workmg for
the People" ¢

(U.S.. & Indian govern-
‘ment structures. and.
careers, and how
governments manage com—
munity resources to
meet needs)

-~ 4]

(Career clustetrs and--
their relationships,
values, aptitudes, and -

‘career choice)

. ¢
.

Unit 11: "Getting Ready -
For Jobs" ., °
(levels within job areas,.
identifying training
requirements) 0
¢ ~ . .

Unit 12: "The Gareer
Fair" -
(researching specific *
jobs and career
clusters, working with -
group to plan and. put
on career falr)

o
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L. III. PROGRAM CONTENT e )
— ' R ) ¢ - -
* The Instructlonal Dnlts o . \
e — 4 { °
- It was originallg\ssumeckthat once program goals' had been identified,

. it would be possible to select and adapt content from prev1ously developed .

| units whsh would lead toward those goals. A State of the Art study of
ex1st1ng materlals in Career Educatlon was nade early m 1975 to serve as
a basls for’ development However, thls study danonstrated ‘that very little
had been done which was approprlate to meéting Native Amerlcan heeds ‘or

N * which’ could be readlly adapted Therefore with a few exceptions (mostly

in the area of games), the materlal' in these units has been spec1a.lly
developed for this program. - . T i
o The program includes twelve 1nstrucﬁflonal units. The f’fr'st five of
these “are 1ntended to make students aware of cooperatlve skllls and of the
cultural and ecenomic cox‘rtext w1th1n which’ careers exist. - The-next thfee
units orient students to the nature and slgnlflcance of three career areas:
money management (famJ.ly and ‘business) ; resourd’e management (ecology) ; and

* cotmunity management - (publlo service). These thiree urits ‘serve as

a

examples of how information about specific careers can be related to the
. . rest of the program and to real life. In a model program it is abviously
: w to cover all careers; "‘therefore, the last four: units prqv1de
studénts with the knowledge and-skills tbey will need to explore careers |
of thein own cho10e These skills mclude plannlng, identifying mterests
and aptltudes and flndlng out about job cha.racterlstlcs and training
requ:.rements The pages which "follow present a brief summary of each
unit in the program.




Awareness Level »
Cooperation

éurpose-
skills, in particular those skllls needed to resolve group nfllcts,

A8

and to realize the' J.mportance of understandlng people s values. )
A 4 e P ’ 1 * “

~

Suxmnari/' In'.this unit, students work together in sihall groups to talk,
read, and’ think about oooperatlve group interaction SklllS Activities
include solvmg a puzzle, answerlng questions based on their own

observations, and part101pa(tmg in a simulation exercise in which they

play the ro les of a-growp of students plannlng an Indlan Day program, and
another®in which they simulate the staff of an Urban Indian Health Oepter
" Toey are then introduced to ‘a technique ‘for resplving conflicts.

-

. ) o
Subject areas: Social developpent, health

\ . -

-

. Part of the Whole World
, : 4 . .
P‘urpose "to present the 1deas that- there are ujc’ultu;res and ethnic
groups in the world each of ‘which Has made val ble cont:rlbutlons, that
among “these groups, Amerlcan ,,\Ind_rns have been notable; that eaéh tribe
has its,own culture ahd achlevanents and that each lndlv1dual contributes
as well. Students also learn that all human communities have ko meet"
certain basic needs, that’the way they  do”so depends on their enviranment
and resources, and that these ways ‘of dealmg with the world comprlse their
culture. : S

v

¢

,Summary: In this unit, stude‘ntsawork together in smaIl groups te gather ‘ .
information and produce"matenials for a class bulletin board or display.

. In order to gather materlal for the dJ.splay, students do library research,
map—related work, and reports!

' ~
. -

(4

F.Subject ar“eas: Social .deyelopmept, health ~°

-
s
.

18,

29"




From Idea to Product

Purpose: to help students understand the steps involved in making a
product, and that these ‘steps are basically the same whether the pmduct
" is being created by a Single person or by many pgg}ple in mterrelated

* Jjobs. This understanding forms the basis for a study of the relationship

between ‘economics and occupatlons and of the roles played by varlous

¢

~ occupations in fulfllllng the cammnity's needs

e o
A)

Summary: ‘students’ learn how to analyze processes by using a simple
charting technique, v;hich they apply to the process of building a |
cradleboard m a traditional Indian (Navajo) setting,,and "then to creatlon
of the equlvalent product, a playpen, 1n a technological settlng Inforrnatlon .
is presented through readings and sllde tapes. '

-

Related subject areas: Economics, lumber and furnifure industries, woodworking

- N -

- The Community . ° | '

Purpose: .to help students understand the econamic structure of thelr own
oomnumty, smula.rltles and differences between it and the econotm.es of
. traditional Indlan oomm.mltles, and the implications of adding a new

industry to the economy of a community. . LT

Summary: Students will read about traditional and oontarporary Indian"

ccnmunltles, answer quest:r.ons about their economlc structures, and’ prepare
a report .prepare an econanlc map of theJ_r own oommmlﬁy, ‘and partlclpate
in a- slmulatlon exemlse in Wthh they take the patts ¢ of conmumty leaders
who must decide whether or not to allow the constructlon of an electronics '
plant in their own town. )

¢

. ) .
Related subject areas: Economics, history, government

o~




The Community in '\I‘;@nsition .

Purpose} to help students understand scme of the prlnclples which govern
cultural change and to show how it is pfsible to adapt to change ‘while -
retaining essentlal cultgral elemen The tnit focuses on dlfferences
and s:.mllarltles in the ways #n which basic needs are met at dlfferent
perlods in-a culture's hJ.StOIY and on the correspondlng "effects’ on

lifestyles, roles and careers within t.he <culture.
‘ 4

L) b -

‘"Surrmary Students follow an imaginary southwestern trJ.be of Indians fram
- the hunter/gatherer stage of’ develoment +0 an agrlcultural v1llage,

Troé

*'reservation near a rural small town, a large c1ty, and finally the’
development ‘of their own land in their own way. Activities J.nclude
‘readi‘ng, mapwork, games, and a community plannisig exercise, C od

. /, 1
'4

Related subject areas: Hlstorx, geograthy, max:hematlcs, ftza:nsportatlon,

Ty ‘;‘,-:‘J.ndustxy - o \'
Ty |
- o .
. Orientation Level: ¥ .
.. N ' . |
Puttg Your Money to Work - - : . T )
- ) . - .

*

@&E to help Indian students understand how to manage resources,
partlcularly the ‘resource of money, b&th on a persog;!l level and in |
the world of work‘ . ' s

\ . ’ L . o, o
Summary: Students do exercises and small group activities in which they

-

» " consider, how money is used,. practice check-writing and balancing a ’-family‘ i

budget, learn about the use and movement of cash, stock and other assets

-, m & small busmess, learn about the process of applymg for a loan, and

learm about some careers which J.nvolve managing money.

:,. N N 2 3
)‘ . N, -

, '; . - . . .o : .
S % ‘Related subject- areas: Mathematics, Q&smess, Banking

“« '




' Living*with the Land

[ .

, ‘Purpose: to help students understand concepts, involved in the management
“of-natural resources, espec1ally as they relate to traditiopal Indian . .
values; understand thé relationship between basic needs, resources, and

. : waste disposal’ rﬁethods, and_become fanullar with occupatlons in the area

-

Ry

. - of env1ronmental and natural resource nanagarent . Lon

Summary : Students read about ba51c ecoJoglcal concepts and play a game
. which relnforces .this knowledge, examine pictures of.common items in a .
tradltlonal Indlan and a contemporary house in order to compare the ways’ -
in which basic ‘Teeds are met, what resources afe used, and’how waste
' products’ are dealt with; read about environmentally. directed careers,,
+ and decide wl‘h.ch of these careers would Be relevant in solvirg
environmental problems cutrently facmg Indian tribes as described in

newspaper, artlcles’
4 .

- b -~

,«.-m‘,

Related subject areas: Life sciences, ecology, and careers in these areas,

-

-
»

A ' . ..

Working for the.People o z P

Purpose: td help students understand the ba51c functlons performed by
) government foz:ffthe carmumty and the need areas it addresses, to help them
- understand the organlzatlon and activities of federal, state, local and
tr‘lbal goverrments and volunteet organizations, and introduce them 'to public
.o service and sate of the careers it inclides.

.

Sumary:- After an J.ntroductory consideration of the nature of gotfernment,
¥ . students will read aboft three tradltlonal Indlan styles of government.
They will learn about the three levels, of American government ‘and—the
i nature and requlrements of ome career at- each level, and. they.mll play a
- . “card }aé in Whlj:h they just acquire the cards representing fulfillment of
ot 4 all a cammnity's needs. FolldWlng this act1v1ty, they will read.about three
contemporary trlbal governments, an urban Indlan center's operatlon, and a




Working for the Pecple (continued) e .

survey of Indi_an organ’izations. They will also rea‘d aboyt same jobs connected
e with each of these ‘three areas. Finally, students participate in'a- =~ - \
simulation exercise in which they take the parts and’points of view of
people fram varlous agengies and organlzatlons who nust reocmnend action .
on Indlan\govemment to Congress., An o -90an activity is. the preparatlon
of a-. d:'Lsplay of newspaper artg.r!les feat 1ng government and pule,c serv1ce

-
Al .

—/\

Related subject areas: Goverrment, -public service' careers . -

-

. . . . . .

.,
. g ,
’ Fl . - ‘e
, . g ' . . B .
' +
.
.

" . Exploration Level: . - DY . : <
N .
. ’ D ¢ s
‘ 3 ; " . x 1
Planning b .

. .

5 - . Purgaose: to introduce ’students to the’concept of plannihg, and help., them \
see its -rewvence and importance o their daily lives, their group work - '
and their possible career choices. Students will have a chance to practice’
planning, to learn te plan better by using a "five—step process, to- overc&r)e
. ' obstacles to a plan, and to plan%ﬁd'make“decisidns as a group.

L

Sumary: Students will begm by defmmg thelr own J.nterests. They ~then
. ) consy?er their dally activities, which tasks requlre planning, and hcﬁ
‘ . they might better plan. thé use of th_elr time. They also learn argd B
-_~.practice five steps to bettér glanning. Small groups play a game in which
. they make a plah, think up obstacles to another group's plan, ahd think of.
. ’. ways to overcome oBstacles to their own plan: Fmally, students take part '
in a simulation exercise which gives them practice in group pla.rm:.ng and
consensus decision makmg. During ‘the unit, students are also asked to

keep a* journal of their reactlons(‘hrd ideas. ‘

-
’

Related subject’areas: Composition, mathematics, art¥ \.
\ b, ’

N
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) descr;zbe and demonstr_ate t
_ those of others, and consid

)y

. " they lived in_a traditionai

A cOntempbrary societies, careers can he d.1v1ded 1nto Clusters.

. /.m

¢ Gettihg Ready for Jobs) = * ' .
= T | L
,Purpose:

éutting It All Togetherr .

L

Purposef. to 1ntroduce students to the idea that ln'both tradltlonal

Studen
also consider how the1r own J.nterests, values and aptitudes mlght af

career choicg. They see how people with dlfferent jObS and” J.nterest work .

values and job types in tradltlonal and contemporary soc;etxesa
KN

Slmﬁé‘ﬂt i S
¢ommon features in the jobs perfonmmed (e.g., Health, Transportatlon
Personal Services). They see hoy jobs imvolved in meeting basic ne
. or aré not different in a traditional and a contemporary society.
bLIlld and market a real or J.magmary kite to learn how people with'
dlfferent jobs and skills must work together to-create a product
r own interests and aptltudes'and 1
_their values and how these might differ if
Finally, they éonsider how
interests, aptltudes and values can affect: theu career choloes

¢+

.

1ety ple's

Relat'ed subject areas:

K ) &.w
Social development, econcmics )

- @b,

I?‘

‘

* tb acquaint students with educational and training recuirements
for different jobs and p e enough data so that students can extrapolate

the genetal requirementd for different types of jobs.

’

<

N

Summary: - In this {mlt students-are re-lntroduced to the 1dea of career
clusters.; They also meet the idea that jobs can be d1v1ded J.nto levels -
eccordmg .to the’ amount and kind of training: which they Yequire. Students
play games and solve a picture puzzle by reading and manlpulatlng data pn
éducatidha training rpqm.r&gnts for dlfferent Jjobs, - .&hd they consider -- -
rmation mght apply td their owh careek plank. -In addltlon,

t ads" in real and jmaginary hewspapers,. and ruatch given

)

‘23
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'Gettin'g Ready for Jobs (qdntinued)‘ B A 2

S »
_jobs With char'actgnstlcs and skills of real or imaginary people.

also con51der mid-career decisions (e.g., whether to continue in a

They

.

- particular ‘job or go back to school for more tralnlng) and how personal
“values and emotional needs can affect such decisions. They compose and

solve problems “ "stories" j_ﬁvolving mid-career decisions.

A . - ..
N . » . , -

_ Related subject: areas: English/conposition, matlf,arat-ics, social studies
. . . NI

Sy, A,
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The Career Fair % -
< !‘W . ’ - 5 . . . . ) - . .

.. . i

[

Purpose to help students review and apply the knowledge which they have

.

gained in the precedlng eleveq um.t‘s . -
e N . - / \" . 1/ . .
Sumary As an mtroductory act1V1ty. students co di

~ the general concepts which haye,been dealt with in previous umts
also discuss their reac ion to the umits. They then’ plan, prepare,

(SN

s sane of
They

conduct” and evaluate a Cayeer Fair. This ifivolvess :Lndlv1dual and group

research J,nto the nature rquurements of jObS chosen by the students'

' group planning, deC1510n makmg, and oooperatlon :Ln preparmg the Falr as a
whole and the md1v1dual "exl‘ublts" w1t':hin it; use of J.ndlv1dual artlstlc,
llterary and other skills in creat:.ng the exhxblts on particular jObS/ and

evaluat:Lon of thelr work: t.hrough thélr own observatlons sand a
questlonnalre fllled out by vrSltors. <«

. 4.
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. Related suhjelt dreas: Eﬁéligh/lang;;age arts, #Fts and Crafts, library skills.
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Unifying Concepts

£ -

. The twelve units in the series are linked by certain themes and -
concepts whlch are presented in a yariety of contexts and from many -
dlfferent pomts of view. Same of these ideas are derlved from program

: :goals, while others are mherent in the subject matter being presented

These concepts provide students with & means of, orgamzmg what they .
learn about the world, about work and about themselves and their herltage
They also enable students to bUlld on thelr .ideas frcm one unit to the next

Cultural Relevance . ,
N 7 .

N J . .
. Perhaps the most important characteristic required for any program

4

designed for Native American students is‘cultural relevance--relevance,
that is, to the Natiiie Arerican culture. _ Since the coming of m%ems to
American, Indian childref have been subjected to the best (or worst) that.
determined educators could do to make them .acqu:.re new hablts, new .)
ideas, new modes o{_ilfe;' (so that) ‘the old Indlan will die off...'
Ovér a hundred years have passed, and the Yold Indian" is.still yery much -
alive. A culture which has endured sd long surely has a great deal to
contribute and should be treasured J.nstead of belng -ignoredSor ressed.
Furthermore, the Indian st ent—-qulte understandably—-ls unwi
or unable_ to learn from mater&)rs\ which deny his ex1stence or worth. As
the Senate Subcomm.ttee on Indian Edication camented ) - ‘-
,  The teacher ccmplalns about the Navajo youth not being motivated,
- buthowcanhebeexpectedtobenotlvatedwhentodoSOmeans

rejection of his parents as well as ths:.r teachl‘ngs his rellglon,
his race and history *%

~ 3 N e

®

RS
Ve

-

* James H. Carleton to General Lorenzo Thomas, Septenber 6, l>3 in U. S\
Congress Senate Joint Spe01al Commtitttee, "Coriditions of the Indian Tribe,"
39th Congress, 2nd Sessmn, 1966-67 Report No. 156,,p. 134.

*% Spec:.al Subcommittee on Indlan-Educatlon, Indian Education: A National
Tragedy--a National Challenge (Washington, USGPO, 1969). '
’ v e ‘
- . , L4 v s - [
. MR ' 25
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“Too often, the student’is caught between the two cultures and is unable

too typlcal

. -— ' \“
) ) 37
. . ‘ -
' .

°

. to profit from a curriculum des1gned for non-Indlan chlldren As aJresult,

he cx) clu’ s that he is at ‘fault, or begms to accept the stereotypes of
the non—Indlan majority. .One South Dakota high school 'stwfent's statement
t.hat "Indlan”s have greater problems because they re real stupid"* is only

Therefore, in addition to transmitting information about careers, this ’
program must also try to remforce or reinstill in the Indian student the
realization that he or she is a worthwhile person, and that Indians as a
group are at least the egqual of any other group. .The program attempts to
do 'this by presenting the student with repeateti examples of Indians who
have conquered the white man's world, preferably without rejecting their
own culture‘f "Indians who are struggling with problems like those the' student
is llkely to have; and Indians past and present who .are proud of the
unique skills and ;nslglrs of their peop'le "You are valuable" cannot be
said too often or too loud.

Such an approach also has thé advantage of wopking from the familiar to
the unfamiliar, so that the student does not have to master the illustxation
‘as well as the concept. An Indi,an writer has said: :

13 - L

When educatlon is presented to thé Indian child in the rlght
manner, he will absorb 111‘: as readily as does any whité child. y
®ducate them from what they already know, not from a totally A
new, and strange field of experience.**

.. It is much easier for a student to believe in the possibility of ’ v

mastering a subject if he sees examples of people like him Wwho have done so.
Fortunately, such-a cultural approach has proven to be a yery useful '
method of presenting infonnation about careers. In order to understand the

. world of work within Wh.lCh careers exist, it is necessary to understand those

env1ronmental and cultural forces which make work necessary-—and these
forces 3prply to people everywhere They can be studled quite well within
the context of Natlve Amerlc’an culture“5 ¥ y

- ‘\ 4 : - - .

- . * [

quoted in U.S. Senate Subcommittee on Inilm E'ducatlon, First Annual Report
‘to 'the Congress of the United States from the National Advisory Council on
‘Indian Educatlon (Washington, USGPO, 1974).

. T .
k& Palengcysl Aoyawayma, in A Gujde for Teachers and lerarlans with Suggestions
for teach.mg Indian Students (Okﬁhana State Dept., of Educatlon, 1972)

/.—‘ . 26 < - f ] i
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Teaching About Indian Culture

. - %

The non-Indian teacher in a clasémom of Indian students (or the Indian
teacner who is fram a\diff\erent tribe than nis or her students) may ,feel some |
aiffidence when asked to teach tnem about their own culture and tradltlons
Unfortunately, there are not yet enougn Indian teachers J.n schools servd_ng
Indian students to requrce that Indlan culture be’taught only by Indians.

Jor is it really neoessary, if the teacher usgs the Indlan culture actlv:LtJ.es
- in the units as opportunltles for dlscovexy, shared with the class.

- There is little J.nformatlon “about Indian cultune whicn is so absolutely

verified tnat one can afford to be dJ.dactJ.c, . Even where sometlung about

one tribe ‘at one time and place is Known; thJ.ngs nu.ght have ien different

for anotner branch of the tribe in a ‘different plaoe Also, IndJ_an tradJ_tJ.ons

are alive and still evolv:.ng, and what mlght have been unheard of the l9th

century may be perfectly genu.me today :

However these problems- should. not be allowed to frlghten the teacher
Anto amldlng the ‘subject entirely. AS the earlier paragraphs of this sectJ.on
indicated, an emphasis on Indlan culture is essentlal <280y Indian children
haye absorbed Indian values and behavior pattems, but know few facts, especially
tne kinds of facts that can be used to support a belief in the valuwe”of Indian
culture, In particular, chJ.ldxen of acculturated families or thése lJ.VJ.ng
in thne c1t§ may have had llttfl.e Spportunity to learn these things.

. Students should be encoyraged to “find out about thei

becare experts on Indian cultu.re who can educate tne teagher. Tal_kJ.ng to

own people—-to

relatJ.onsmps, and a sense of contJ.nulty, and establlsh ications between. h
generatmns ’ -
Meanwhlle, the teacher will ke bringing in whatever pri’nfed materials
o the trlbe or tribes represented in - his &r her class. = ¢ o7
The informaticn in these materlals should be presented, Qr at least
J.nterpreted as an object of objectlve inquiry. Teacher and students should '
exam.]_ne them and ask whethe.r the facts and- J.nterpretatlons are in fact true—- .
if they }mow anythJ_ng wluch would qualify them. ThJ.s is especially lmportant

" if the only materials a\?a_llable are biased’ agaJ.nst Indlans.

W




;\ . " Another approach which can, bc usefu.‘n is for the teache:r Qo do sone
) \msearcjn on his or her own ethnic backgxound He or she can then offexr

'y parallel illustrations gget discussiontgoing For 1nstanoe, : a teacher might

<, say-~"Some of nty ancestors came from Gennany "‘héy used to build.houses of
weod and plaster thatched w1th straw'. How did your anoestors bulld houses?"

L2 -
o .
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' raditional and Technical Lifestyles

’
4

. . * One of the most J_mportant uses of the list of basic needs is to point

i " up the parallels between traditional Indian and technologlcal—-lndustral1zed
urbanized, ‘modern" ways of life. \bte that the heading is traditional and

- technoi‘gqlcal not traditional versus techngloglcal It would be both

msultlng and untrue to imply that because electric lights and glass—walled

apartments are part of the contemporary scene, flrellght and hogans must be'

relegated to hlstory B(:lrthenmre, a conslderiabIe effqrt has to be made

to avoid value judgrnents on ‘the relaave worth of the two lifestyles.

RO " Between pollutlon and the energy crzs1s, the tradltlpnal Indian ways of life

) . are beginning to seem rore_sensible L,very day. :

4

Y

) A recurrent approach 4in present.lng the subject matter of the umts .
is tO0 begin with an.example from, traditional. IndJ.an life whlch 1llustrates
’ the principles '\Y,olved (exanples have been taken fram as many dlfferent R
p:lbes as the developers héd dependable information on) , and then to pass.
' to the e&a&p@g@uﬁ,’%len in the .non-Indian econamy. For nﬁstance , 1n
Ve the unit "Frorm ‘#dea to Producét," the steps 1nvolved 1n building a

- v cradleboard are descrlbed and analyzed , and then the equlvaIent steps
\ * T™in making a playpen fraom lumberlng to sales, are, similarly dlscussed .
' This qpproach serves the spurposes ‘both of cultural relevance and of ~ } X
" economic educatibn. _ .. - ' “ )
L. N A L )' - ., * . .
, o = o - ;?" ;

-

k) N " . -
As people in crisis situations have always found, eVery human being
wants the same four basic thlngs - scmethmg to ea.t, shelter, from the,

elements,_ protectmn frcm dangers of every kmd, and phy51cal and non-
. 4
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| physical tools to help h.1m or her fulfill the other three needs. People
«differ in the Ways in which they meet these basic-needs, however, and those

ways'-are governed f)y the physical and psychologlcal envn_rorment w1th1n which
the people live. : .

\/ - The concept of hasic needs is a"useful device for presenting everything

—

" from cultural a,lternatives ‘to career cltxsters.\ It is also a good device for
. relating these things to each other. 1In the unit, "Part of the Whole World "

: vffrlous cultures, n” "The Conmunlty in Transition," it enables students to :

—

' Community

. used in a number of different ways. As used in these-inaterials, it has two

’ (blacksnuth“‘”doctor, priest, etc: ) and in whlch all the steps in production - . L
village .groups) are of thist type -t

large as an urban cénter in which there are numerous sources of everythmg .
. needed to support life. (The "source" is the point at, which an item becomes

. settlements to which the people connmte to get necessities.

it is used to help studénts identify similarities and differences between .

‘trace and explain the changes in a cdmmunity's life style, in "Worklng for
the People" it hslps students analyze what a govermnent does, and why; and _
in "Puttmg it All sTogether, " it glves students a framework on Wthh to
group careers:’ And thése are only a few examples of ways in wh:kch the
concept - .of basic human needs can be used. % ol - ’

»

A

3

-~

.
) R . .
[y . [N
.
. . . »
‘.

‘The term cowfnunity, i.e., those who have something in common, can be’

prfnary meanings. The first meaning is that of the\ economic oonmunlty——that
group of people who depend on.each other to meet thelr basic needs. .The
classic e‘xample of this is a village in which there is scme specialization

of hasic, items take place locally Most tradltlonal camunities (tribal or
However, anh economic comnunlty can be as Small as a single famlly

living by huntlng and gathermg or.by the products of a small Jfarm, or as

avallable to the user.) In same places where population is scattered civer a
large area the "communi ty" may. be half a dozen or so_snall towns or . ' T

-

In a broadgr, sense, however, "community" means those people' who

. - ' . . ) . . . =,
depend on each other for psychic ﬁld emotional support.. It is in this

» .sense that the term applies to Indlans in_an urban area,. for instance.

' Often, this kind of commmlty is 1dent1cal with an econonuc cbnmumty,

b

however, there may be tlmes when it is not A Navajo who moves to Los
Angeles is still part Qf the Navajo commnity if he or she wishes to be.

A-psychic ccmnunlty depends,on commmlcatlon and shared concerns

< ., . . 2 ‘ -
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to look at the analy51s of needs and career ‘clusters in Flgure 5,

]

Comrrmnlty in-both these senses is essential to career educatlon

As- part of the economic cammunity, the individual will earn hlS living

but h1s work w1ll Seem worthwhlle only as it relates .to the psychic

oorrmunlty . ' -

Caregr Clusters . . Lo o ' .

v »

_Grouping jobs into career clusters is a ogavenient method of éiealing
with a vast and sametimess confusing mass of information. Such. grouplng has
a nuvber of advantages. In terms of this program, the clusters can be
linked with the various groups or sub-groups of basic needs. Fdr instance,
the need for security includes physical security, that is, defense fram
both enemies and disease. ‘People who want .to meet the need for securlty

' by defending others agalnst disease’ usually aim for ore of the careers .
. in the Health cluster. | i ' »

The second advantage of studying careers in‘ clusters is that such .
organization éermits the -inclusion of information on little-known careers .
in a given area of interestl. For instance, studen:s who want to help heal
the sick’ will undoubtedly be familiar with doctors and nurses. But what if
the ‘education required for -these careers is unobtainable, or the specific
skills required are ‘not oonpatlble w1th the student S ab111t1es‘> Finding
out about other jobs in the Health area, sich as/faboratory techruc1an,
medical records librariap, or X-ray techn1c1an, cah pomt a student toward

xfrmch fits both his aptltudes and his values. es. - N '
'I'he Office of Employment divides careers mto flftee.n major clusters

a career

wnich, cormspmd in same ways to-the basic need areas and subdivisions,

However the career clusters sometimes include in one group careers which
help meet with more than ane need, and v:Loe versa. You may find it us\eful

13
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Cooperatlon and Management
. . . -
The activities in which people engage to meet their baslc eds or do

their jobs J_nvolve a constantly varying tension (whether ‘conscious- or not)

between cooperation and nanagement Cooperation involves people working
together for common or canplarentary goals. Management involves conscious |,
coordination of these activities so that all the goals will be achieved.

. In somé._ cul&:ures, where self-management is stressed, voluntary cooperation

is essential and is conseteusly—valae&—m cultures where obed.lent:e to
"leaders or to the law 1s the rule, same ‘people must learn to manage the

cooperation of others .

.

In a multl—cultural society st:ch as ours, 1t is partlcularly important

* “that everyone learn how to cooperate constructlvely with others and also

N
.

to organize, plan, and manage his or her own activities and resources.
Our programt’ glves students a chance' to practice and develop Both cooperatlon
and marag\ement skills. The unit titled. “Cooperatlon" has the development

of cooperation 'skills as its mafn goal. Same of the units in the Exploration .

phase, such as “Pla.nm.ng" and "Getting Ready for Jobs," emphas1ze personal

-nanagement skills. However, in all the units, both content .and act1v1t1es
stregs the need for people tp work together.

b

-,
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Sequence and Conf iguration

& . . -

As indicated in tlr;e imtroduction to the program, the units are
separated into three levels--Awareness, Orientation, and Exploratlon
};esuies dlfferlng in level, the units also differ in the subject areas
to which theit oontent or activities givé them an afflnlty If one -
andlyzes the J.nterplay of levels, concepts, and subject: relevance, a

variety of patterns can be seen. ) MR

For instance, the unit "Part of the Whole World"" -includes e],anents
of social studjes, geography, language arts, and.art. If One wished to

LY L]
emphasize the soc1al studies elements, the relationship of the enviromment

_ to the séc1al and ecormuc strutture of a ccmnunlty m.1ght be stressed, and

students might begin an invéstigation of thelr SwWn community whlch would *

continue in "The Commmity." This might be followed by "The: Conmunlty in
Tran51t10n," which explores the ways in which changlng env1ronment affects
the socio-economic system, Jobs, and llfestyles, and then to "lemg with
the Land," in which varlous uses of the env:.ronment and thelr J.mpllcatlons

. ., LT e R L4
are con51dered ‘ : . T

Taking "Part’ of the Whole World" from an Art or Crafts pomt of v1ew,
studentd might stress the commmlcatlons aspects of the display, us:.ng the

’

'chartmg skills taught in "From’ Idea to. Pyoduct to analyze how they made ;

‘the dlsplay, sharpen thelr planning skills in "Planmng," and flnally go

on to a more soph.;,stlcated look at plannmg and puttmg up a display’

\

in "Putting Tt ALl Together”. . ’ ‘
Figure 5 on the pre\hotJS page slnws some of the conceptual links
among unlts.

L)

P * e
Fonnat of the Materla.ls .-

v . -
LY

The mstructlonal units in the Native Américan Career Educatlm prograun
consist of a 'I'eaclaer’s Guide wath teacher J.nstructJ:ons and maste.rs for
student materials, and a test.  The wmits are divided into Activitie,' each
“of which should take appro:qmately one day to ane week of classroom tJ.me

I




Each zz.ctivity, in tum, inclndes several ‘exercises. These n\lay vary from
readings of same length, to projects, to simple review questions. Most
Activities include some material which can be assigned as hcnework. _Each
Actlvn.ty covers one oconcept, a group or oonoepts or stages in a progect
_.They are Gurmllatlve in effect, and m same units an 1llustratlon or pxoject ‘
will be retained and developed from Actlw.ty to Activity. | - T

'I‘he Teachers Guide begins. with an introduction which contains a detalled
list of all goaJs and objectlves, an analels of the unit's structure, ‘time
est.lmates and a list of materials required for the unit. For each Activity
there are teaching suggestions on how to present exercises, lists of
materials to prepare; masters: for student read.mgs, exerc:.se‘s games, etc.,
" and suggestions for possible addltlonal activities. At ‘the .end of the Guide
a blbllography and a llSt of aud:.o—vrsual and other resources which-can be
used to enrich activities. A test for the unit and sample answers are*a_lso
mcl)d&i. v/ ‘ ‘e . .

Nbst exercises which present oonoepts of information that will enable "L
studerits to build concepts are fol_'l.owed by same, soft’ of review. Where-
.approprlate sample answers to these review stJ.ons»follow them, 'I‘hese
answers can be reproduced and given to students to check their oyn work,

read aloud by ‘the: teacher and used/by him or her to-carrect exercises, or

e
.

<

usea as a basis for class dlscussmn of the questlons

; ) 'I‘he teacher has ‘a nmrber of options in usmg the student materlals

' themselves They can be xe:coxed .dittoed,” cr otherwise reprcduoed as is.
Teachers will, probably want to save some parts, such as game materlals
-and readmgs, for ose by later classes However, the rev1ew questlons and
Other worksheet- -type exerclses should be oorlsldered conSumable , .

" This format allows the teacher to.make changes in the materials which 2
will mcmase their rel‘évanoe ‘and feas::.bll.l.ty in a glven ‘schbol setting. '
For mstanoe, teachers may want to change examples and 1llustrata.ons to su:.t
student'
of the
 If the

tribal backgromd or the.econam.c or geographlcal eny:.romrent ‘
ity. They may feel it advisable to shcrtén or lengthen readings.
s had used other resources or done addltlonal activities, the’

» o




teacher will\ probably want to add questions about them to the review g.xerc.Lses
This also gives the teachfr greater flbxibility in
’ content with that of a regular subject class. . A

ff;sing the caxéer educaticn .
. > K
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< lnformatlon can be used 1n the classroan Unfortunately, cauparatlvely

i

. ' + : S \,
) o . ./ . ) . e ) ) : " - *
IV. THE PROGRAM AND 'I'I~1E’S:IUDENT : . ’ . .
\ ‘ : . ¢ . ’ s . ) #
In developmg materials speclflcally -for Indlan students, it is .

‘essentlal to try to find out as much ag ‘possible about what teadéng

methods weré and are used by the Indlans themselves, what cultural
factors condition the Indlan,eh-rfd S approach to learmng, and how this

3

v

1lttle research in thJ.s area has been done, and that llttle 1s difficult
L) -

to locate. et ' .
As late as 1969, the Senate Subcammittee report on Indign Education®

‘could state——"...the typical school 'feels that it is its responsibility.

-

not to teach skllls’f but to impress the ‘alien’ Indlan with. s of the

dom.mant/l culture. . "*‘ so" perhaps itw.is not surprlslng that so%ittle .'G
information on-the Indian learner exists. Organization and dissemination
of ex:tstlng information, and addltlonal research to flll in the gaps, is

‘ -one of the cruc1al needs of IndJ.an Educatlon N o

."‘ < . <
LAY

1 « 5 M . v
- 24 . ~ ' -

[ 'f ;? a ® " > . ' ? . RN

TradltlonalAIn 'I,‘eac%hlrg Methods ) . .
PR : “ . ) N

©
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) mt ich should be enphasmed at the beginning bf this* didcussion
is that ﬁ adltlanal Inda.an t;mg @er&a.re no "schools. " Nonetheless,
for" sever, usand *years,. .’Ind;.an' chlldren have learned what.they needed

to know in order to su.rv1v'e and transmlt - .culture: to subsequent
generations. Obv:Lously, formal schoolln is not required for ;earnmg to

© také place: wWhat then a.re the“means b /whlch Indian chlldrenr are taught

in a traditional Settlng'> o e ) s
,7' N 'y ¥ M é’ . "
7 - . ’ . * : - % - -
‘ \ ¢ _g N ) 13
v . . K
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* Special subcattinittee ‘on Indian'qu%ation, Indian Edu'cation: A: National

Tragedy—-a National Challenge, _13 Clt . Y I
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In a paper haséd on research done on ’the Warm Springs reservation in
Oregon, Susan U. Ph.lllps surmarlzes them as follows: '

2

$

- The context...in which" learning takes place ¢an be percez.ved
as a sequence, 1dealthed, of three steps: (l) observat,lon,
" which of course ‘includes listening;. (2) supervised
“participation; and (3) private, self-initiated self-testing.*

These characteristics appear to be typical of most American Indian

tribes. Let us consider them in a little more detail. -* "

\

Observation. Phlllps reports that older women on the Warm &prmgs
reservation rem1n1sced ahout be1ng required to watch their elder relat1ves
tan hides when they were very young, rather than beipg allowed to play.

In a soc1ety whefre there was no bsc?a.\';:ltion between work and faﬁu'.ly life,

just as there was no separation bétween family life and education, children

had ample opportunity to observe how necessary- tasks were done.

History, rellglon, and ethJ.cs were tra.nsmltted to the young by story
tellers, or by ‘the“great spoken and danced dramas of the ceremonial cycles-
among trJ.bes such as the Hopl or the Pawnee. -In theseunstances, too, the
child was requlred to watch or llsten, bdt not ‘to part1c1pate A “
participant at the National Ind}an Bilingual Eﬂucatlon conference in 1973
commented, "The Ind:Lan style for teaching is to: tell a story to illustrate
the points to be taught toxthe child...the chJ.ld is not told to do thJ.s
or that to the story."** : . . . i

[y

*Susan U.. Philips, ' Aoqu1s1tlon of Rules for Appropriate Speech" in; _
Function of Speech-in the Classroom, ed. _C. Cazden, V. Sohn, D. Hymes,,
Teacher's College Press. 1972 . - ’ .

**Natioral, Indian Bilingual Education Conference, 1973 Eroceealngs, Natlonal

<

1

Indian B’lllngual Education Conference, BIA Indian Education Resources Center,

Y
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. S_perVJ,sed ParthlPatlon PHilips defines this as * . ~#the seg- '

mentat;Lon of a task by an older relative, and the partial carryqu out of
me task or one of its sedments by the child." This begins at a’ Very ea.rly
age, and tasks would be suited to a chlld.a/ Strength and comprehens:Lon,
sich as collectlng firewood, pounding clay for maklng pottery, “ete. -
"Such act1v1t1es 1n%lve a small amount .of verbal 1nst.ructlon or direction
from the older relatlve, and allow for quSstions on the part of the child.

Graduhlly the ChJ..ld comes to learn all of the skills involvad in-a

particuldar process, con51stently under the supervrslon of an older relative -

who works along with him." This mode of instruction is particularly
?nveplent in an extended family sltlhatlon, where grandparents or other
Older relatives are available-and have closé relatlonshz.ps w1th the young .
>ch11dren Children also learp fr older slbl_mgs and other chlldren, e
) and by part1c1pat1ng in games whic slmulate life tasks ' M
. Unsuperv1sed practlce 'I‘wo comments from the bllmgual confe.rence are
of interest here——\ 0 .an Indlan chlg learns by trial and érror (they aré\)
.. expected to learn to- oope with things by themselves.?.", and "You just

-

repeat tne pmcess wntil 1t oomes out right.- You must have a positive,
K - A

£ - - h

orward-looking approach. This is really a Wl approac to

acquiring a Sklll "R

For 1nstance, a little boy may want' to rn to be‘a “hunter. He' )
listens to his father tell huntlng stpries. He watches his older brothers \
playlng shootlng games.* His gra.ndfather makes hJ.m a little bow Jnd shows
him how ‘to- hold it. Then he goes out. by hlmself iﬁ ‘practices,’ and m
practlces, untll at last he is able to bring a rabbit home ‘for supper.

- JThat is his examinationgZhe point here is that the learner is self-
m)tlvated, he goes . at his own pace, he practlces where no -one else will be
able to see his fallures, and'the only "test" that counts is the one he

. passes. Carried into the rellglous area,’ this pattern is typical oF many-

" Plains and Great Basin trJ.bes where individuals Spent long per:Lods 1n

isolated vlslon—quests, returmng wwhen they had acz;mred sp:q::.tual powei

new S/kllls, or new songs or ceremonms . . -gr',_. . . r,
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- different plants or animals which they see.

e ——

-Another characterlstlc of learnlng in a tradltlgnal Native American
setting is_ that the ,practlcal value of the knowledge Eemg presented 1s
immediately obvious to the stydent, and all instruction is illustrated by

. personal reference or observation of "the envirorment. A palntlng entitled
"SlOllX teacher," by Oscar Howe, gtpws a"Warrior explaining the exploits ]
painted on l)}s tepee to two boys. Even more typical-would be references
td incidents which had taken place at various spots a child and¥older

person might be passing, or cotments on the"cha.racterlstlcs and use of

- To conclude this summary- of traditional learnlng styles, we would like ,
to refer to the r&yort of McKJ.nley, Bayne, and Nlmnlcht . . -

-4

-

=

"Our field data mdlcate that Indian chlldren prefer the style
of learning®characteristic of their mative culture. .Generally,
the learner initiates an extended.period of observation and .
" atfempts performance only when he -feel fairly certain of his ., —
ability. Prefature, bungling attempts are met with teasing,
and successful attempts with quietr acceptance. ... .American
Indian children...prefer self-directed and self-initiated .
projects, ungraded curricula, and learniing activities which can
be completed with minimal interaction between students and
teacher, except when the interaction involves friendly help
. on an individual basis."*

’

ks
.

The Indian Iearner '

In addity6h to egploring the methods of instruction®favored Indian
societies, it is ﬂgriant to conslder what cultural values nay a ect the
_Indian child”s approach to learning. A.D. Flsher contrasts the’ -differences

—

7 / R
* Francis McKinley, Stephen’ﬁaYne, Glen Nimnicht, Who ‘Should Control IndJ.an
Edﬁcatmn’ (National Indigp Training and Research Center, 1970) ,"pp 14-15.
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between Indian and modern American-values in the list on pade 41 * .
The list is fairly extensive, and it becomes easy to -see how in mdny cases
thé classroom “.

<

. .becores a plaée where a single adult representmg whlte P
Amerlcan cultural values attemots "to impose these values on a group of
chlldren ta whom those values are J.ntolerable ik . : o
The two places where these value dlfferenoes are most likely to cause
problems are m currlculum materials and standard classroom organlzat;lon. . "
wie have already conS1dered currlculum problems under the head_mg of Cultural
Relevance (pages 25-26). Classroom organization and instructional str‘ategles
present a more subtle ﬁroblem i - * ! ¢ b
»One of the most comnon assumptiornis in Amerlcan educatlon is that
‘individual, competitide achievement is good in itself and is a useful
method of motivating students to do their best. This is in consp.derable

contrast to the Indlan values of oodperatlon, sharmg, and puttmg the

~ group first.” As Bradshaw and Renaud point out, "In trying to be -a good
‘and suocessful Indlan, the Indian student must. often be a bad ‘and g
unsuccessful student nifox, . T J
2 . . .
1 . . ’ -
A 4 ; .
o *. -~
¢ ' F - ) P _
. s » ‘,;
. . " I ° ) E :;
. / ) g ,
- Y -
. - - . ) \ i .

*A.D. Fisher, UWhite ﬁltes versus Indlan nghts," Transactlon (New ~
Brunswmk \onember, 1969), p. 32 -

**M:Kufley, Bayne, Nnmlcht, op. c_l_t., p. 16. < - '

***Theckia Bradshaw and Andre Renaud, The Indian Child and Education.(The
Canadian Home and School and Parent—Teacher queratlon, Mld—-west LJ.tho,
Ltd. , Canada)
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Indian Cultural Background“stresses

Modern American Values and Goals
Incorporated into and Reinforced * ”
by the Educational System

‘ oooperatiygd . ’ o lg/' .
3 \/ .
/

wisdom o v .,
pret:_ection of emfironment ) ,

c sharing .
sharmg \"\.

- present" rather than "future"
oriented

. mdepender[ge of tribal groups '
respect for tradition
oldage as a time of reverence
food gathering, hunting, fishing
LObservation

close ties to homeland and the
extended famidy

. k!
' group status actively pursued
(inappropriate to work for
individual ,Status)

»

restitution, . o
. peace and politeness
happy human relat.lonshlps
endurance |, - o

intense and hlghly personal
relatlonshlps ) <

- . character as a source of status
- ' o - ,/

-

-

A AR e w e

'scienoe

cdnpetition
technology

manipulation of envirorment

L]

°

commercialization
afmassing capital ...

delg:l)/:ed- gratification

" hational interdependence .

nodernism <.

.

youth as the "golden acje"

. » . ' a a " . . ﬂ
mdustr}allzatlon 0

moblllty and the\nuclear family

striving for/inCreased ihdivic’:hnl
status ) &~ !

punishment - ‘
confrontation
".Lndividuaif e%hievement-
devotlon to the "new"

casual J.quersonal relatlonshlps L
5

edmatlorial degrees as a source - ?
Of Statﬁs . '
B . .
{
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However, oompeﬁ;tlon, when used properly, 1s not necessarily ‘5 bad .~

thing. Foerster and Little Soldler state: ) ‘ R
- " Contrary to what’ mar*y uninformed non-Indians believe, the
Indlan student is ‘competitive. Ore has only to look at
the successes which Native American students enjoy in . s

oo athletlbs to disprove this myth. But the type of oompetltlon
; 'in the traditional classroom which singles out individuals
and puts one student against anothér is rontrary to what
many Indian students are taught-at home and may only serve: S
to embarrass these students and create rregative feelings
o ~ toward school and teacher. Competition in the opgn.classroom, ™
. .- on the gther hand, in which the student vies with himself and-
. which’ encourages healthy small .group Gompétitjon, offers a
: . more satisfactory mlternative which allows the Native American . .
“ : ‘ studenvg to [compete within the framework of hiw own value system.*

~ - [N

©

he solution offered by Foerster and Little Soldier is "open
eddeatien, " which features a flexible ‘use ‘of space; furniture, and
equipment, student—lnltlated act1v1ty, and small group work. This s

» approach‘ allows stu({\ ts share equlpment, and it encourages them to '
\, share themselves as well ‘Open education also; gets the teacher out of
the role of the authoritarian leader who mposes his will on others and 'a
controls all act1v1ty in the classroan Students, who are treated as .
competent 1nd1v1d0als at home are glven the same Yrespect and
responsz_blllty at school.

——
[}

These conclusions are supported by’ observatlons of Phlllps, who

: }
reports: ‘ ‘ : . N , / ‘

| ' When students control- and dlrect the ifteraction’ J.n small group’ A
. « " projects...there is again a marked contrast between the behavior ’
oo of Indian and non<Indian s nts. It is 1nks)uch contexts that
Indian students become mére fully involved in what they are
. : doing, concentrating completely on their 'work until ‘it is
- campleted; * talking a great deal to one another within the group,
and canpetlnq\k with expllc:Lt remarks to that-eﬁfect, with the’ ’

other groups. J ‘ __‘ ' ¢ ‘ :

4 i P B < .

x4

[

, ' r o sT, .
*Leona M Foerster, and Dale Little Soldler, "Open Educatlon and
‘Native American Values," Educatlonal Leadership (Octobe\r 1974)

i % P - i 1 0 \ i
) ~ he . =

IO **Phlllps gp. cit.,p. 84. ° ‘ ' ) L Yy
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Cul tural dlfference in attlﬁes toward 1nai{1dual responsublllty and

CC ‘s hedul ing may also cause problems. In Indian culture the same rules are

. plied to both children and- adults It is assumed that the child is a
competent individual, with rlghts and responsmlll.tles, who has his own
Joontribution to make to the community. Kluckhorn and Le}.ghton write:
"Children and adults do not belong to two separate worlds. ' The same set
of standards prevails in most thlngs for all ages, from the child to very
old people."* . This is in conslderable. contrast to the assumptlon in many
schools that the child {especially ’the Indian Chlld) is an infetior being
who must be contrclled for his own good, and who can have nothing worthwh.11e
to - say that is not’ elrc1tod by the teacher

“ﬁlothér important value dlfference between ‘the two cultures is in
their attitudes #oward time.

[N

I;n a~trad1t10nal settJ.ng, life is governed
by the sun and the seasons, ot by ‘the clock All 1nd1v1duals are expected
to set thelr own schedules and work voluntarily with others " For example,

¢ JMax and dthers pomt out that "within Sioux culture all individuvals,
1nclud1ng chlld.ren are free to set their own schedule of activities.
Thus, the Indlan child, when he enters school ; is accustomed to an

« environment . 1n which 1nterference with plans is mnlmal To such a Chlld
. formal schoolmg is excessiwv ly, and disturbingly ‘regimented.'**
What alternatives to the iliar lecture/discussion approach to
teacmng exist?  The "open educatJ.on" concept ‘has already been dlscussed '

McKJ_nley, B?yne and Nlmnlcht have some other suggestlons. -
.

7’
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v o 1 . ) 1 ! o - t , : )
. . *Kluckhorn; C., and Leighton, "D 'I‘he Navajg (Revised eflition). Garden City,

New York:; Doubleday, 1962. ; "

oo e . I .
**Wax, R., “The Warrior Dropouts,” Transaction (April, 1967), pp. .40-46._
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Another theme whlch emerged frcm our data is that Indian
students are most enthusmstlc -about learm.ng when it is an
integral part of creative activities which let the student
express himself in diverse ways.. Cneative wri , drawing,
~model making, and drama .are all popular when 1ntegrated into
, . classrogn projects., .Instructional methods which emphasize
= creative activities'appear to be more effective than those

. whichkare based on _programmed learning...However, both

approaches seem to work and:to y1eld far more satisfactory ‘e

results, than lectures and oral classroqn drill.*

< -

The Problem of Language o

‘Related to the problem of cultural conflicts is the fact that perﬁap
the most obvious cause of learning- -difficulties among Indian students is
unw1111ngness'or 1nab111ty to communicate in English, eithdt written or.
verbal. Thls rroblem may exist even when E:ngllsh is the students’ only
language . . : . e

i Ph_lllpS belleves that the difficulty with speech is caused by tl}-: fact
that "the soc1al condltlons governing or detenmnmg—wmﬁ ir is approprlate

~ for a student to speak in the classroom dlffer from those which govern
-verbal part1c1pat10n ard other types of cormmmcatme per“formance in © . .

the...community's socml interactions.**

The unw1111ngness of Ind:.an students to talk in class is a cammon
complaint of non—In&han teachers, especially as students grow olgie:..
Thereis Same evidehCe that this problem can be mitigatéd if the teacher

. is able to create a warm, “sflexible classroom env:.ronment and, build rapport .

i - . I,

w1th students . , . oy ) . «

- ‘ -~ :
. . .
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* McKJ.nley, Bayne, Nlmnlcht, op cit., p. 15
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¢ Phlllps analyses the. problem as follows:

’

(students) show lass w1llmgness to perform or* part1c1pate
< verbally when thcy must speak alone in front of other
. Students. Second, they are relatively less eager to speak
. ’ when the point:at which speech occurs is dictated by the
| teacher, as it is during sessions when the teacher is
working with the whole class or ‘a small group They also s
show considerablé reluctance to be placed in the . - .
'leadership' play roles that require them to assume the S .
. same type of dictation of the acts of their peers.* , ) *

o ' Reading problgms among. Ind_‘ian students are equally well documented.
For example, the Senate report includes the information that—— .

| . 21 of 28 Indian students in a Washlngton 8th grade class
: were non-readers; one-third of the. 123 Yakima Indians

Ve = enrolled in.8th grade of a‘Washington public school: were
' teading two to ‘six grades below the median level... S

r

-

kY

Lest this be mterpreted as reflectlng on Indian mtelllgence, 1t should be
pointed out thidt when Hav1ghurst administered two mon-verbal performance
tests to Indian children in the 1940's, he found that the Indians d,rd as

+ wellor Better than similar.groups of white children.* .

<
®

There is scme ev1der1ce that the bll:mgual programs now being
mstltuted in the prn.mary grades in many Indlan schools are helplng
Natite Amerlcan chlldren. to master Bngllsh as well as promotlng their N
positive self—lmage as Indians. Also, there are a number of remedial -
reading programs in use which allow the student to progress at his:own ' ‘
pace and many Inaian students sqgm to enjoy a.nd proflt from these. o ’
However, as any teacher of teen-agers or adults with readmg problems ‘ . -
has undoubtedly notlced, fJ_nd:Lng material which is.written at a level
wh.Lch students can handle, but Wthh is conceptually sophlstlcated :
enough to- hold their interest, is a constant challenge. It is certainly

ro lesss 30, with Indian. students ¥ . I

«
. . -
M ' i~ -

:1;'

4

' *Phllllps, ibid., p 85 . : : '
L * W. L
**Hav1ghurst, R.J., M.K. Gunther, &E. Pratt, ‘Environment and the Draw-a-man
Test: The Performpnce of Indian Children." Journal of Abnormal and Social

Pszcholﬂ 41, 1946, pp. 50-63. . S N =
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J oL that goal. Frustrat_lon will lower efficiency. v o

- e - - .\
. t : -
In conclusion, we woul} 1ike to present the~s followmg suggestlons

- -

for nqn-Indlans who are teaching Indian students. The suggestions are

'taken from a guide for teachers and ‘librarians put out by the Oklahoma.
‘State Department of Education. '

1. Non—Ind:Lans should make the first.move toward- cooperatlon
with the Indians. There will be very little communication .
with Indian children unless the teacher has the trust of the
students ’ 0 ¥

2. Smle-—be frlendly but ﬁpt aggress1ve
‘ right to privacy. e

. 3. Criticize %onstructively, never. destructively. Accent the
postiive."

Respect the child's -

@ e

4. Praise in private,' hot before the class.
5. Be’ cons1stent in your treatment of your students.

- Understand
that much of Indian culture 1s non-competitive. .

6. Establish and maintain a. wai ™ climate where each ‘chi'ld_ -
- " is, recognized by himself anfl others as a worthy individdal.
* .Children recegnize rejectioh when regarded as unworthy or
\ » hopeless Each child has intrinsic worth. Eachr is unique.
7. Chlldren tem to see themselves as others see them--good,

_ smart, talented, etc., or the opposité. | .
'§. Establish individual goals whieh are within his grasp for
, ' +“each child. Use positive reinforcement for desired behaviors
b immediately .

9." Let him remforceﬁus own learning by his success in reaching
" each.goal, no matter how short the step it takes ,tdé reach

5.0.‘ Many different experlepces must be provided to stlmulate
1 all or some of th® senses 4s' no_two.childrep learh in exactly
. the ‘sanfe manner. ‘Activity is basic to- learning. The "known
i " experiences of a student should setve as a sprlngboard for
Y *,.all néw learning. Self determined goals are more effective -

, than teacher directed astivities. -Use nahy methods. Repember , *
; behavmr is caused. ¢ . .
:I 4 -
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11. . An Indian child may not be qmck to respond 1nd1v1dually
L ! At first he will perform best in gmups Individual
N ' " response is often gradual. 3

12. Do not expect eye-contact when talking to an Indian chJ.ld.
Lowered eyes and head show respect. -

13. The Indlan Chlld may not talk freely about himself before
you -first talk freely about yourself.
‘ . — R 4
14. - Indian children at home learn much by observation and are
* not always allowed to ask questions. sTherefore, an- .
Indian student may not ask questions 1f he is not-urged.

15. It is possible that the Indian child is not being raised .
‘by his natural parents,.but this does not mean he is not
receiving the love he needs. The extended famlly mermbers

¢ are very important to an Indian.

16. Digcipline from Indian parents is often not the same type
a$§ from non-Indian. parents. Many Indian parents believe
s - . . a child is only frustrated by "corrective" measures
17. Recognlze the child who thlnks in another langpage and ]
oo allow him sufficient.time to translataec both the quest:Lon s oo
and the: answer from his:native tongue to Engllsh This
is; very J_nportant. ‘

18. Some Engllsh 1dloms are forelgn to Indian students.. Be .
- careful how you say what you say. Use. e?(p11c1t d1rectlons .
Y . and give instructions one at,a time. Don't assume the.”
' ) child' knows the meaning of all the words you use. Indian
students tradltlonally do not ask‘questions even if they
< don € understand _ g . o '
19. Indlans, adult and young, are sametimes slow in developmg' &
a concept of time and this fact must be acknowledged and .
allowed ' . :

20. Indlans are not "Vanishing Amerlcans " ' Indian popula't'ion
. is' increasing: ‘ .o :% . [

21.- The ter‘m non—IndJ.an rather than white should be used g -7

._.,,r};.

22. \Most Indians consider thanselves members, of a trlbe
rather than as 1nd1v1duals in a ccmmunlty

] + 7
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: . 23. Become famlllar with local tribes' culture, i. e.,
‘ Subsistence, housing, clothing, crafts, social .
) ’ organizations, polltlcal systemy religion and’ e
" mythology, language and values, and respect them as A
.

Loy Yaluable contributions to the class. .

Tal 24+ Be aware of value differences and do not-try to impose’
. : your values on students. Give them a choice. 'Many
Indian children are reared in a culture very different
from that of the teacher. Let them’choose the best of

each culture and respect their ch01ces

25, Help the child build a-positive self-image with pride in

| " his culture. BAn effective teacher must understahnd:the ’
children he 6t she teaches, and he or she cannot acquire (‘J
this knowledge w1thout con31derable effort on hlS or her
part.* ' :

Instructional Strategies

- ¢ .
] Tlle Natlve Amerlcan Career Educat:Lon éfogram has attempted to develop
i T materlals approprlate “to Indlan learmng -styles However, thlS effort has
been H’Ddlfled by a number of; constramts Ideally, any c‘urrlculum _
_ development for Natlve Amerlcan students should begin with the pr:\mary
™ grades, to avoid creating learnlng problems,; and extend through Semor
ngh but the ‘scope of thls pnogram‘is limited to Junior High School
. i students. It cannot-be expected to solve problems which students have

‘ been developing for six years or more. : ,

The pnogram is also by definition aimed ‘at all trl'bes and all
settlngs-,— ‘al, semi-rural, or urban. Therefore, the materials are ~'
. ~ , rot precisely ta;'.lored to any one tribal group or _ai'rea. -Ihstead,, we

" . have attempted| to pro'vide enough examples and alternatives so that the '
- individual teacher can make substitutions and adjustments which will
~ pt the units to the’ rieeds of his or her class. L
., leen these constramts, the program has chogen the followmg
instructional strategies as being most’ harmonlous with Indlan learmng

- styles and values and most easily adaptable to lOCal néeds. * e

a0 L e C 4 __— . .. v !
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Workgroups ) 5
‘ Pl . .

:
' , . w ° 4

. The practlce of d1v1d1ng students into groups of 3-6 members and. . »

a allow1ng them to work together on class activities has been flndlng -
' increasing favor in school districts and scheols of Education. _In Such
galps students are encouraged to help each other, and where
is desired, it is be workgroups rather than between indivi
‘This arrangement” is-particularly effective whén 'students are wo,
group projectss Suoh arf appgodch builds"'on the NativewAmerican-
- cooperating, sharlng, and devotion to the group,” rather than fi
against these valutes.

It also gives students a much greater pportunlty
.~ to make their own de01510ns, schedule their activities, and take
responsrblllty than do tradltlonal classrocm approaches,»dnd it therefore
allows them tp develop a self—:unage which is more in lme with that-
- prescribed by their culture. Lo R

In the workgroup sYstem, the teacher »S task.is often easier than in_, ’

v

. traditional system$ since he or she’ can allow §tudents to manage
themselves rather, than’ having to be "in control" of all- stldents at all
t tJ.mes ‘Instead.of actJ.ng as class dlctator, the teacher functJ.ons as
resource and guide. The teacher mqves from group to group and prOV1des
mformatlon and adv1ce on an individual 1evel rather than deallng with
" students publlcally and making them came to him or her. It is also true
that in many cases one student who und stands the material W.'Lll be much
more successful in cammunicating it to another than the 'teacher ocould be.
The student, after all, not only shares la.nguage and background, but :Ls
more llkely to understand whatthe problem 1s, since he has just flmshed
solving it himself. ) T o
It should also be noted that the workgroup approach is j
approprlate for teaching about careers, s:ane a 51gm.f1cant majorlty of.
jobs are done by teams or smqll groups of people: worklng t&_;e@er Very |
few work situations consist of thlrty-flve people all worklng separately
Furthermore, in a job 51tuat19n,
the 1dea that one is competing agaihst a co-worker and must under no!
c1rcunstances give him information or help is leely ito ‘be counter- 1

productive’. ‘- p ST

- i

' .
PN . .
.-
P : .
! ; 6 ) ’ ) '
- ) . ‘
. P . . . . K
f P
) H d . ;o It \
» - ’ - “ ) i §
,

under the dlrectlon of a single bols-t‘

——
-
e

1cular1y o




o~

N o R .
PR Y s

If poss1ble, -the teacher 1s.f,encouraged to establlsh a Car‘eer
‘Educatlon bulletm board in the classroom Thls w111 prov1de an’ ]
opportunity to dlsplay the products of the varlous workgroups \where

. all students can’see and learn frcxn them. Other relevant~ mater,lal can
alsobepostedthere. T s :

o - -

,Selec_tihg Workdroups - )

+ 7 . - R
. - .

- »

The beneflts of using the workgroup approach are many, however groups

,should be selected and managed carefully, pa.rtlcularly if students are not
" used to this kind of arrangement, -“There can be no single rule for guiding

selegtion of group members, since differences among students, school .
communities, and teach.mg styles mev:.tablly affect interpersonal IElatJ.OI‘lShlpS.
However, there are several pomts which <s\'xould Be ,hoted, and which may be

)

useful as gu:n.delmes* ‘ . g - s

»

1. In sare schools, boys and g1r1s~«(7th grade.rs in particular) may be

N " extremély self-consc.lous about workJ.ng together Althaugh it would . ¢

be highly desirable to use this opporttlruty to try and get them to
relate to each other -as people rather than social targets; the
social pressures within a school may make this impossible..; In this
‘case, it might be better to segregate the sexes for workgro\up
activities. ‘ . , C Ty
2. . In those actlva.tles in Wh.lCh students’ are asked to do- reseérch on
v thelr own tribal cultures, it is obviously most efficient to growp  °
0 students by“tr:ber. However, there are times when this may not be .
the-best approach. For instance, ~1f two tribes have a tradlta.onal
hostility, such a gxoupmg oould revive oid tensmns If very
little infommation on one of the t.rlbes in, the class is available,
menbers of .it mlght equate lack of information with lack of value,
“in car’:parisongto fnore thoroughly studied' 't.ribes, with a neg’ative-
psychological effect X : '
" ‘ Wen there are non—IndJ.ans ar lfu.xed-bloods as well a’Indlan students
in a class, growping should be handled especially ca‘efuliy. IEcogru.tlon Ny
of racial or cultural d:.ffé:cences uld always be used ‘m a pomtn;e
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manner (Vive le difference l.) Students may -be very sens1t1ve about their
bac.kground, and should never be put in a posn.t.lon where they. will have to
choose between parts of their, neritage, or, made to feel inferior. If -.
handled badly, grauping students by background may make racial tensions -

- stronger, rather than dec.reasmg them. This is especially inportant since -
same students, encountering materials which present Indian culture from a-
positive point of view for the first time, may overreact and begm denigrating
otner cultures. N . . . -

~-

When these kinds of problems seem possible, .the best approach to
selecting workgroups would probably be to mj-_x;students as thoroughly as -
possible. However you handle it, Keep in mind the necSssity to constantly
stress the positive characteristics of the different tribes or races.involved.

'I‘*he unit "Cooperation" is recommended as fhe students first experience - -
with these materials because it deals with confllct resolution, understanding
of'values and interpersanal relatlonshlps and othér aspects of working in .
groups. ‘Ihe first Activity from this unit, and Activity 4 fram the unit

" "Part of the Whole World" {(which deals with ethnic stereotypes) , could be

¢
1

-

H

\

k.

-

Alternatives and Substltutlons -

‘used sepdrately if necessary. -
v T
) P K

The goals of - the unlf:s are to get certam skllls andi concepts across, .
to the -student, not. to test hﬁs ability to learn partlcular facts. The ¥
assumptlon is made that exposure to‘ and mastery of a s'ierles of .concrete -
pieces ‘of 1nfonﬁatlon will enable the student to understand an oftenk

. rather abstract idea. But neither the partlcular actrv:.tn.es included’-
nor, in some cases, the 1nformat10n presented is \essentlal to the unlts.

They are J.ncluded of course, because they seem very 1kely ways to help-

students achleve the unit goals; however, ‘where necessary,. ther activities .- R
or illustrations can e substltuted ~—and should. be. g‘ OB* , . s
) For instance, although%all examples and 1llustrat10ns are drawn . N
~. from Native American tribal groups and individuals, .1n? some :cases this '
* may not be sufficient to assv}n:e cultural relevarice An exalﬁple f,ran a .

tribe which has a yery dlfferent\culture and env1ronment from the one to
] % ' .
i . . ! ' ' 7 ' >
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whlch the students belon{] may be almost as allen as a non—Indlan

-
illdstration. The ‘teacher should become famlllar enou?\ with the,

" culture of the children he or she is teach.mg to add o

substitute a
local example In any cdse, the teacher should try to msert local

¢ultural material at appropriate points in the units, even lf it only

. consists of ade_ng a comparison of the way something is done in the

4

illustration and the way- the local tribe does it. Wherever possible,
the teacjfer should follow the Ind.lan practlce of usmg the immedigte

N

- environment as a .resource . for instruction. - v

Use of aitternatlve activities is “also encouraged. - In, general, v
audio-visual materials are a more attractive and effective way, of conveying
‘information than lectures or yeading; however, availabilityaof suqh‘
résources varies widely from'school to school. Each'unit includes a list

of resources which 'vpuld be aﬁpropriate for use with various activities. ;

It is by no means complete, or applicable to ali schools, but at least’it

should sérve as a guide to the kihds of material to look for. All materials
should be prev1ewed by the teacher before being shown to the class, however,
you should hte that even poor materlals can sanetJmes provlde.a basis for

3

r;eward:.ng discussion and critique. . L -
)
jo

Vghere 1ength of.readings causes problems for students, the teacher may want

- Audio-visual materJ.als are by no’ means the only alternatived available.

to sunmarlze the materlal m/ lecture .form, or assign dlfferent students to

EI

read parts of 1t and cormunlcate the J.nforrrt.lon to each other The
in

complete readmg Wlll st11I be available student workbooks ffor review’ .

purposes. Another pos31b111ty is for the ’éeacher to read materlal onto ,

-~

tape and set up a "llstem.ng post" in the classrogn

f In the workbooks, response is generally requested in written Lorm.

However, depending on student fetlings about wrltJ.ng and speaklng, the
teacher may w1sh to have students dlSCUSS t.he dquestions in thelr wo?gkgroups
;nstead of wrltmg down the answers Another poss1b111ty, at 'least with

some materlal, would be to have student,s draw [’3 ‘ctures 1llustfat1ng the’

¥
i

uded at ths end of ithe Teacher
:nggestlons for each Ac;t%lmty in each uni ., These mclude actlvrt.les -
wh1ch will probably not ibe pﬁsz.ble ‘Por algl school settJ.ngs, and whlch

g:onoepts involved. ? . i

A 11st of optlona]) act1v1t1es is inc

°

a
i
N
!
{
g




R R

g T s

<
-

f advantages 9f usmg the Feedback sectlop They sfbuld also faké sure

therefore cannot be madg essentlal parts of the unit. ’However, they can
be of cons1derable value- in enrlch.mg the unit, and they may in same

cases be substituted 'f%r reqular exercises: Any activities. which w1$_7

involve the eamunity ‘aresparticularly desirable. o

4

<

»
a

S~

° »
°
o 7

»
Reinforcement and Feedback
- ;.

- L]
.

It is an established premise of learmrrg theory that= repeated exposure
" to 1nformatlon dnds practice of an act}on, and mmedlately confirmation of

4

suctessAor failure, oontrlbute dr%éimatlcally to mastery of the material or -

skills invélved. For th_lS reason in the program, student activities which
involve: presentatlon of”’ concepts or skills are generally followed by~
.review questions or some other egercise which*will lead studenmts to /
reconsider the material ‘just' presented,

. Wh{e approprlate units also inclulle a "Feedback" section,

oontalmng sample answers or’ suggestlons of what acceptable answers might

be like. The student is eneouraged to turn to the Feedback pages and check
his own answers as soon as he has flnlshed a reinforcement exerclse This
‘is intended to approximate the period of unsupervlsed practice® , '
characterlstlc of Native A®rican learning., If the student oorrects h1s
own answers,_he will not be di ylng his knowledge until it is correct.

’l‘he fact that thig feedba 1s ‘provided shbuld underll{lé the 1dea

that the object of the exe.rclses 1s not to test the s"tudents ablllty to 4,
learn. AnswerJ.ng the review questlons forces the student to recon51der, ’
and hopefully review, the-materlal he has just enoountered Checkrng his
answers with the Feedback /sgt:tlon insures that he is exposed—-to the
relevant information at 'least one more ‘tJJne e ®

~1
..,

Tt
.Teachers should explaln this system to students and explaln t})e

1‘~

P

stud’ents understand that their answers €o not have to.be phrased in pxactly
the same ‘way &s those in-the Féedback sectlon. Any answer that expresses ‘

q ! the same 1deas or ooncepts as those expressed in the sample answers is
correct

i
gy

. -

s

e L L
. Iy

v
s T

PP




‘e

< s,
o .
- .. .
. . 3 A
< . . X - - R
. T ~ . -~ ¢
.( - ~- ‘ . ‘ ~
-
*

R . - . \ N
N . - . L]
v » . 4 * .

Dlscusslon and sharmg of mformatlon w1th other workgroﬁ members
also sérves to take the student -over the mater:il again, and 's} 1t is to”

- be encouraged In many units; concepts are repeated and built upon- T .
. £rom Activity to Activity, so that material which may not” have been very 7 2
2 vclear at the beglnnmg will be understood: by the time the unit has been o
. “.,. pleted " o /6 ¢ - : - B W T
’ ) ‘ - , —_ ‘ Yy ] ) ‘ - -

2

@ation Exercides and Learning Ganes - SoaLs T . )
R . . ,

&
’

i ’ \ The recent, realization that learning is npre effectlve if it ‘enjoyed-
has encouraged the development of a great many learning games in the

past few years. Such games are extremely useful to--introduce materidl, )
rev1e\?( material that has been presented, shew students how to use information -~ 'rm

2N

, they have learned, and.generally 1nvova and’ motlvate them in anunobtrus;ve

* manner. At the very least, learning games prov1de a change from

ustal classroom act1v1t1es and allow students to” return to them refreshed.

The only dlff"culty may be that students will assui@ that if it is. fun it” -

can't be valid, or it is'"kid stuff" etc.  They should be agsured, ‘that i

r~~  learning games are ‘being used not only in public (schools all over' the

Rountry, byt in colleges, business, and the military. )

= Games used in the program fall into three maln types: moi'xo'po‘ly-style
‘board games, card games, and simulations. Seme of these games have been

"' .adapted from games developed and tested by the R-3 Program at the San Jose
Unified School District, San Jose, California, others aré original, or are,
ada_pted/.,from other_ sources. To avoid burdenlng the program with expenswe o
(supplementary materlals, "‘masters" for all game boards, score s‘heets, and
game ‘cards are included 21n the Teacher's Guide. These sheéts can be

. E ; detached and xeroxed or transférred to dltto masters. Students can, then

b ~

-

~ .., cut, paste, and otherw:,se heip prepare materials for use. Many of ,the'
¢

- : dame materials can be r%used after they have been put together. * - L e
Smmlatlon?%gh it has.assumed scme very sophlstmated fomils, is . ’5‘*‘{“ )
im essence .the sa thlng children are constantly dpln\g in play—-"You be v
o “;,thehunterandlllbethebear‘and.youseelfyoucantrackme..Illbe )
' ) ' Superman: and they can be the bad-guys. and I'11 r'escue you Joa s:unulat.ion
. ' is a"Scaied—do«m Jmltatlon of real llfe <. vt S
\ , . ( -.:"“ e L T
. . i s ’ s 56 < 3 i ad !
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, ', ®s Rob'ert E. Horn describes the process—;/.‘f
(I sunulatlons are working models of. real;.ty In a bhasic
; sense, simulation rieans "simplified.™" Not all of reality, ~.
. . “.but the important part is symbolized or{ modeled by a cambination
w+- .» Of words, mathematical formulae, oomputer pmgrar@roleplays,
' rules, etc. The learner,who plays a s:mulatlon game beglns
l to. Form verbal/non verbal models of reality in his head..
; play progrésses, he modifies and enlarges the model.. y .
. past, present, or future situation in which humans worklng - ~
in a society find themselves making decisions and taking

action to change the course qf evénts around them can be the - N
subject of a simulation game *

. i
¢ 3

AS sugh, simulation exercises are particularly well-suited to gettmg
students to deal with att1tudes and values, to helping them understand why
people react the way they do,’ and to recreatlng in the classrpom certaln ”
aspects of the world to which they would not otherwise have acess.’

,  Simulation-is tne of the best in-class methods of teach'ing Career

. Education. Ideally, of course, students would learh about careers, by
v1s1tJ.ng offlces and factorles, .and’ observing 'what goes on there, or by
servmg 1nternsh1ps However, when it is 1mposs1ble. for one reason or !

another, students can attempt to recreate the work\envmonment J_n the
) classroam: through similations. ’ . .

S It should be pointed out, however, that snm:latlon exerc1ses,
) partlcularly,when they involve mle—playlng by students may enc0unter
" st nt res1stance Scnetlmes, instead of fee_llng challenged and 1nterested
by the idea of pretendmg to be scmeone else, students feel threatened.
They may fear thab they are gomg to be judged on, the basis.of their acting
ability; they may be afraid to speculate on what anotthperson would do;

¢ Or ,they _ray s1mply not be able to relax enough tO’thIUW themselves into
’ thelr roles - . . )

»
g g . - .
-

*Horn Robert E., ‘and D W, Zuckerman, The Guide to Smmlatlons/Games for .

- Education and Tram;_ng (Lexington, Massachusetts, Information Resources,
E . Inc., 1973), p. 439.~

-7 AR S




‘ The teacher should be careful and supportive in the presehtation o'f

theosimulation exercise. He cr she should encourage students to think of

it as a drama, and assure them that they will not be Judged However, 1f

too much resistance is encountered, m most cases it will be possible smply

to have students dlscuss what they think would happen in a certaln situation,
. given the problem and the people involved. C. 3 . -:’ o -

If studenis take well to the simulation 1dea, on the other hand, they

/)can be encouraged to develop the smtulatlon, work out new snnulatlons on

their own, etc. The Guide to SJ.mulatlons/Games by Horn and Zuckerman

includes guldelmes on do—lt—yourself simulations as well as a survey of

available simulation games. .

»
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‘ calgeers from a hollstlc point- of view.

THE RROGRAM AND THE SCHOOL |
The Natlve Amerlcan Career Educatlon Drogriy: is mtended to be
flexible enough to adjust to the ‘needs of many different school Settlngs.
The program can be a ba51s for a separate Career Education;class, ‘it can

be used to enrlch subject classes, or it can be employed in a range of

- e i

other ways. ' =«

In consn.de‘rmg how to fit thlS program J.nto the Junior High School :
currlculum,,school adninistrators and teachers should try to get rid of

any pre—conceptlons they may have abopt what Career E‘ducatlon @15 and what

kmds of, resources 1t requires. Remember t this program approaches

I}\s goals‘of placing “careers . .-
within a w1der context and promoting a more positive self-conecpt on -
the part of the student should give. students a framework into which they

" Thus,. it supplements

-

-

.“
£

can fit knowledge acquired in all subject classes
rather than ccmpctks with other academic areas.

e 0
¢

Implenehtat&on Strategies -

w

v

s

Career Edycation as an Elective Program'

The tv%relve um.ts in the Na‘eave Amerlcan Career Educatlon program
together form a curriculum th.ch can be used by & single class during one
school year
understand:mg of the relatlonshlp among jobs, the economy rand the culture

" Used in this way, the umts w1ll give students a general .-

. df a. comnurnty, ‘information onh some specific career areas, and basic

skllls for: fmdlng out about careers.
enrlched by treatlng it as an opportumty for 1nterdlsc1p1mary teaching

Such a program can be con51derably

and usmg a team of teachers with expert:bse in relev;)ant SUbJECt areas,
such as social studies, language arts, art, math, -and science®
In cases where a school already has, a oon51derable collection -of

assorted career education and vocatipnal educatlon materJ.als, the program
can prov1de a frametvork within which to organize their use.. Thus,
materlals ‘whose effect might be dlSSlpated 1f presented alpne, can be used

_to contribute to the larger plcture and the impact of the whole w111 be mpch

~ > A
. .

' : " s
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' greater than the sumiof 1€s separade parts could be. Same .

examplés of how this: organlzatlon might work are provided below. -
- | N R o
‘ ) Native American Caxg-eer Education ‘ .-
A ‘ Materials: L Other Materials: . o
v "'Cooperaé\ion",‘ t . a pamphlets, filmstrips, and films . L&
S o . 1 ' on health careers - ’
. "From Idea to Product" * filmstrips, hands-on materials, etc.
A ' / _— ’ covering lumbering, manu’facturi:rié\r
. . _ ' ' ' ‘carpentry, food production, mining, :
o ' etd. o ' ) '
"The Community" : o information en basic services in,
_ ' students own cdrrﬁuﬂty
o "Getting Ready for J?bé" 4; ‘ Occupational Handbook ma:cerials -suqhimn ‘ .
. K . as the Mesa Public Schools Career
. o N L , e ' -Gui..danc;e series e : )
4
. Y

Fusion with the Junior High School Curriculum' . .

I .

The effectlveness of Career Education in motivating students and
mcreasmg their intérest in standard subject class areas has been
demonstrated by a number of successful programs (such as "Three R's plus
Career E‘duca:cion" program of the Arizona State Department of Education) 4
which fuse Career E‘ducatior{ elements with existing- curriculum. lfdeally,
references to appropriate aéplications in the world of_wo’, should be niade -

. . inall éubjects from kindergarten ‘t':hrough Senior High. .The Native American .
*Career Education program can alsc be used in this way. Guided by the chart, .
. .« in \"1gure 6 , which indicgtes it level awarer} l orlentatlon, . ’
exploration) ana‘réleva!mt jeét areas, a number of ik olement L.I.Ol plans

can be worked out, depending on the néeds of the ‘studehts and the

, - . - . ’ . Xy
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v . Figure 7 ‘ 3 -
% " UNIT RELEVANCE TO SUBJECT AREAS
. . : Fine or' ® ' L
R - N Social Language | Industriall - - Life Social
,Unff/t; R St'gdies © Arts Arts Math | Science / Development*:
4 f f .
Cooperation : - X | 1% X*
T Part of ’éhe. . y# N . . .
. | 7| vhole World - “ 1 - , -
' %. * L . - P ‘ ’
From Idea to ’ : ]
. . o~ /
Product % T ° ,
) _ & :
< The . w B I . ’ ¥
Community
[ The Community | =~ X* VR X ~ )
in Transition " T S . -7
T Putting Your . ' 1o | )
' Morney to Wark ' o , .
. H RN - , - <
| & Living with : : . g .
B | the Land ‘ ‘ . .
E . ) .. ' s N . i ) .
© | Working for ok .
the People- . ' 1 . .
P'lan'ning' . , - x| T x ' X -
" | putting 1t . : ‘ | -
X* 4 , . . x :
Z All Together . ¢ \k
g Getting Ready - gk % . .
q for Jobs " : :
' % - . i ' *
The Career - ’ X X
Fair h I . . T
, . *this class could also be "family l&ving"
= primary relevance or a similar class, homeroom,sora
’ = ni_' , relevance _;pec:.al career educatlon.'class. ce

- - . d
.
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organization of the school. Figure 7 indicates how level emphasis should
shift through the three Junior High school grades. Onh page 59 you will ‘
{ ool ¢ s
§ find two sample plans for implementing the Native American Career gducation
\ . ) . ' o . . . ;3 i
.., units throughout a Junior High Schoo} curricylum. It is desitrablethat :
‘ students take at least some of the un,iﬁs at each level before taking ,
B ' .7 ) ¢ = tooe ., . .
i units from the next. ”
- X - . . . . . ;}\
Figuré 8 e . :
S ' " SHIFT OF EMPHASIS .
- . ‘ ) , A ’\
- * i . ’ -0 S~ '- °
\ AWARENESS ORIENTATION EXPLORATION ! *
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Career Education and "Opportunity" Classes'

# s+ The problem of what to do about drop-outs is one that face§ most
schools today. In every ethm.c group, there are students who are unable or
unwilling to attend classes'in the normal school setting. Flgures from
' the Senate Subcommittee report show that this problem is partlcularly acute
) among Indla.ns attending ethnically mixed public schools.* *+ |
A number of schools have trled to*solve this problem by settmg up
"alternative schools," "oppor unity" classes,” or other spe01al programs which
feature a more relaxed schedulle’ and atmosphere, tutormg and remedial materials,
and other special activities intended to mtlvate students and make it easier
for them to stay in ‘school. ‘ - . f .
" Since one of the most common reasons\glven for' dropping out is the ”
feeling that classwork has noth.lng to do with real life, Career Education \
.o “materials, which are spe01f1cally des:.gned to apply academgg skills to
working 51tuatlons, are partlcula:cly approprlate for such: classes. , The -

Native Amerlf:an Career Education program, with its emphas:.s on cultural . o

Ty

relevance, ‘can be p%rtlcul 1y useful in helpmg JIndian’ students overdome
feelmgs of lnherent inadequacy th.ch may have oontrlbuted to their
edwational pmblems / Also, because the units have relevance to many
academi.c subjects, they can be used to earn credlts 1n areas where the student.

k.3

- ) may be def1c1ent U‘é .
' Often, students drop out of school or can oniy attend part— because '
" of a need to help support the1r families. They therefore need to learn about
Jobs and. job preparation at a canparatlvel’?’éearly age. Participation in the

. program can help them aoqulre this knowledge & .
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EXAMPLES OF HOW THE PROGRAM MIGHT BE FUSED WITH

"

o

~

FIGURE 9

A JUNIOR HIGH CURRTCULUM

3 . 2
o . Fine or
g Social Language Industrial Life Social
Studies S Arts Math Science ;| Development* -
C e . _Grts | Developme
! PLAN I Part/of the| Planning | From Idea. i{ Cooperation
: Whole World ' to Product ;
- —~— Seveﬁt}‘l Tl‘\e : - & .
i Grade: | Comunity
ol - Eighth The Com-’ Get\ting‘ : Putting L%ving ,
Grade: . |munity in |Ready for |- Your* - |with the
) | Transition | Jobs Money to|Land ! .
> Work 1_ . .
s ARl BB Sl b 1
Ninth Working " Putting It: ) THe Career
Grade: for the . All . ¢ | Fair
N People Together
. ._...:g.___...__T.____._._.___-._-__.____:T____,____
e P
-PIAN II ' R ‘
12 [ ¥ 1}
- Seventh The Part of "From, Idea o Coo'p-'— : -
Grade: Community | the Whole | to ‘ eration
= ’ Worlde Product »
R S . o
~ Eighth The ' ¢ Putting |Living .
X Grade: Community - |Yqur with the
’ in - Money to|Land . «
.| Tramsition o Work
- Working X .
) for the
ST People C -
b { I —,'-_'“""“3"-"'
S 0T h . U S
Ninth PuttingJtt | The Planning - |Getting
Grade: All * Career < |Ready -
. C e Together Fair for Jobs -
*this represénts classes such ’ . o7
as Family Living,* but.could b oA i .
also be Homeroom, or -a Career o , ’ .
Education class. ﬂﬁsﬂ""“ B "
2 -, . - . .
- ° 2 i oy / . ¢
\ ——— 64 .o .
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',‘f,- Time and Space . e S \ o i

. o
In é%der to increase its usefulness, tm\Native American Career o
Education program has been designed.to fit into Junior High School
_ schedules ahd plants with a minimum of disturbance. Considerable. __
var,iat.ions, pa.rticula.‘rly_ in time Spent, are possible.
\

- LN s
: - .
g , -

Timing : ' - * : RS
/Z‘Basm tJ.me est1.mates for the wits are glven in the chart on page 61"

The -shortest units should take about two weeks, while the longer units may
§take six weeks -to_complete. Howevar, the time spent by any given class may

.differ widely “from these éstimates, depefiding on a nutber of factors.
A large class, for instance, will probably take longer to finish then
" a small one, since the different workgrocps may progress at different rates.
_ Another factor which is ddkely to affect speed is the reading ability of the
students, \pa.rtlcula.rly in those units with long readings for which no sub- .
stitute activity is available. But the greatest potential Eof extending the
" “time taken to fin'ish a.unit lies in the eptional additional-astivities
and resobﬁ suggested for use with each activity. In many ca’ses; the
material in the exercises merely scratches the surface of toplcs which
deserve,a much fuller exploration. Where resources for such exploration are
avallable ! the tenptatlon to use them is almost 1.rres tablq, ard the
creative teacher will find- him or herself caming up multltude of T.‘
4 ] ' additional ways to extend and enrich the material cluded in ‘the units.
. . . There are also some ways in which the time spent on a unit can be
> - decreased. Many of the readfngs in some of the review exercises can be

a551gned as homework for 1nstance In. addltlon, ‘there may be tiges when

’ the class has already covered much of the relevant background mformatlon,
o and such ;Lnformatlon as nﬁ:ludeci th the unit can be sklpped or used for
review. " 2 ‘ o
3 - .
. Yo e - A & ;
. T L
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FIGURE 10 ,
" . ESTIMATED TIME ALLOWANCES FOR UNITS
Unit Title . Time Span
L § ) ~ | |
Coopération . ~ 3 - 4 weeks, -
Part of the Whole World 4 6 weeks
Fraw Idea to Product =, 3 - 4 weeks
The Community 3 - 5 weéks
The Colmunity in Transition 3 - 6 weeks
Living with the Land ' '3 = 6 weeks .
Putting Your Money to Work, 3 -5 weeks
working for the :People ‘3 - 6 weeks
Planning SRS . 2 - 3 weeks.
Putting Tt All' Together e . 3 -5 weeks
‘Getting Ready- for Jobs 2 '~ 4 weeks
The Cateer Fair * 2 - 3 weeks
) ¢ .- ; "\'
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The oniy special physical requirement mtposed by the program is the
need for worktables ‘seating 3 - 6 students each, or at the’ very least,
desks whlch can be moved: intg clusters. Phys1cal prox_unlty is essentlal
if workgroups are to ‘&;age m joint act1v1t1es ‘ ]

A number of activities 1n various units call for the preparatlon of
displays or require places to show students' work. A Career Education '
bulletln board, on which artlcles and other relevant material of -general .
interest ‘can be postéd by teacher and students, is alsd a useful addition.

If the classroom has no built-in bulletin board display space can be
created by covering an extra blackboard or unused wallspace with construction
paper or ‘cardboard. -

Where ﬁeﬁlble, a shelf, cabinet top, ° or bther space should also be °
" set aside to house a caree /;@Zatlon "library" or resource collection to 7
% which students will have free &¢ '

[i

CesSs

¢ - 8

., . . \ B ~ *
Personnel . I - . s
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4 / The Teacher's Guldes to the mdlv:l,dual un:Lts are intended to provz.de
> the teacher with all essential mformatlon for presejting eath unit. They re,
however, a great many other sources of useful material which the o
] teacher is encouraged to consult. Same of these are llsted in the Bm
. to thlS guide, while others are in the blbllographles a.t the end of, each umt
. It is recommended that all teachers of students involved in this .
program MOme famll‘lar with the program by readlng th.‘LS Curriculum Guide

and/or rev1ewmg the individual units, even 1f tl'«ey are not teaching any of
.. the units themselves.’ This will-enablé them t6 ‘refé¥* to condepts the ™
i students have encountered in the Native American Career’ Education unlts in .
explalnmg ial they present, ard al'so to point out mformatlon ’
encounter their classes which may be releVant 5 what students are
learning in " program. As we have already indicated, references to the >
& world of work and ‘the ways in ‘which skills learned in school cap be applied .

o 4
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tmr:% of proven usefulness in help:.ng st{udents see the importance of

. what they are lgarni g S . { .

¢ i Where severa}l t chers are teaching- dlfferent units to the same group’

of45 sgldents, they may - find 1t useful to adop%: an 1nterd1s1plmary approach
angi organize themselves as a teachlng team One teacher handllng all of
théé units may also want to call in, teachers 1from other dlSClpllneS to
prov1de extra information and ms:.ghts at certfin points.
) ! The modern American tendency tQ divide everythlng into small segments
fo?: analysis is reflJected in the djvided dlSFlpllneS of the secondary
1 system. However, the tradltional Ind;Lan view of the wdfld s a whole
wlth many mterrelated parts is- probably closer to the way things work in
real life. It certainly is likely to be cloker to “the “way Indian students

" . seé the world, and therefore the potentlal oﬁzthe program to serve as an

- Jorganlzlng framework within which to fit spec:.f:.c knowledge should be o>
explmttd wherever posslble . . : o

. An outline for a teacher orientation workshop is presented at the end
~  of} this book. r '

thres A
”

v . o ' - ~ i .
‘Finding and Using Resources . j ‘ . N
/ . ! < ‘ B
, .

s
The - Resources sectlznn at t.he end of the) units, and the Addltlona%
. Act1v1t3.es sections in the Teacher s Suggesglons for each Activity, in lude
titles and descriptions of various reSources wh.lch gan be used to enrlcw
" the unlits These include audio-visual ma"teflals, books and pamphlets, and
human resources;.; It lS posslble that many C)f these materials will not be
« available in a given school however the lJ.sts can still be.used as examples
of the kinds of matqlals that would be apprqprlate for use with a unit.
Ind1v1dual schools, school districts, apd State Departments of
Educat:.on all have redource collections Wh.lQh can be drawn on. The A—V » ’
- center ¢ and lJ.brary of ore*s own school should be consult;ed first, of course,,
slnce those mater:.als will be easiest to obtaln other iteachers in your
school nmight also be called on, as described in. thé previpuss section.
In addltJ.on to these s;ources, many colleges and uruversltlgs have med:.a
collections and will rent out films, etc. There 4ré also a number, of *

E,.

conercial rental sources for £ilms ,and other media. T

.
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Other media, especially films and tapes, should be used wherever

possible and appropriate, as they provide a welcome variation from;

reading, writing, and talking. | S . ‘ ¢
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V. guTHE PROGRAM AND "THE CQMUNITY . ~ ,
. . . . B "o R . . a
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In their study. of ’,Ir_ldien education, McKinley, Bayne, and Nimnicht cﬁoncluﬁe;. :
L

If a community is to control its own destiny,. it must -have )
cortrol gver the education of its children. Indeed, '‘it.can - - s
be argued that the only solution to the educational problems . '
of the American Indian is for efucation to be-placed back -

. within the culture' and community in which the children’ are )

- raised. Indlan children will not became less prepared for T

life in the larger American society by attending Indian . . *3;
Ty schools-~Indian parents are too. strongly concerned with the”™ :
econemic.and social welfare of their children (if not with , . \

their normal education) to allow that "to happen..

Q .
It is not the pd.tpose of thls G\.ude ‘to exp]bre* the means by which’ '_" 2
Indian cantrol of Indian schools is to be aclﬁeved, but is it our feeling
"~ that such community mvolvenent is necessary and des1rab1e, that any

,,steps which will move school’ and oomnunlty closer together s uld 'be'taken

Further, it shou]:d be po:.nted out that conmunlty mvolvement, hJ.ghly .
nnportant where the _rest of the curr:,culum is concerned is vital toﬂ' ‘
Cateer Education). Career.Eziucatlon in general,. and thlS program in .
particular, ar¥ based on the concept, of thé cemunity--its interactions,

‘-its needg. In order' for the:material in the. uni\t.s to have real meaning -

¥

community. »
2

for studenté, it must be related to t?'e llfel of: the community from whlch
the students &amds. é‘ A e

comunity people in ¢t
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' business, public agency, etc., that mlght be referred to in a unit.
—\ problem is that an urban conmunlty nay be so:vast and confusmg that it 1s

v

~1

M -
: .
e . &q

- Adaptlng the Program to ,th,e Comnumfy . ’ ., )
) ] , e
- R . ) - o . ' - v
o, . .Gity and County o S ‘q~ , -
' ‘The c1ty

se and his country oousm in the old fable each.had trouble
understandlng the famlllarltles and fears of the othé

To some extent, this-
is true of students from élfferent aras.

. the teacher'must be aware of the dlfferences between’ commnities or

institutions descrlbed in the exerc1ses and those with which the Students are

familiar, and be prepared to add 1llustrat1ons, qualify and expla:m, or

substitute more relevant materlal T e N
: Arr .urban area will be r1ch in examples of almost any ]ob kmd of -

The

»

1mpo§51ble to 1dent1fy\~1ts parts.~~ To urban Indian students, '(the conmt:mty"

. 'w111 most llkely be the local Ind_lan conmumty, whlch meets its needs by ~

mteractmg W1th the, larger- n—lndlan populatlon

On' the other hand very rural areas may be supplled with’ many tru.hgs“
a by 'dlstant sturces whu:h are 1nvn.slble as well as scmewhat 1nocmprehen51b1e.
Here, the teacher will have to Cite what local examples ex:.st* and use maps,

’

pictures, etc. * tor flll in the rest -A

References to the very long—dlstant
tradmg of .such items as ob51d1.an shells, and turqlnlse in an01ent tJ.mes

may also help to get across ceftam 1deas
/ . - "
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S.Lngle and Multl-t.rlbal Pogulatléns SR ’ )
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The 1llustrat1qns and eXan'ples from oontemporary and hlstorlcal Indlan
life are drawn from many trlbes for two reasons, The first’ 1s -of course
that the program is intended to be useful for many different ‘trlbes,\and so

cannot be. aimed 't any one of them m—:\ sec0nd is that the J.nclusmn of
"‘materlal on other.,, trJ.Bes may ‘setve to bullq students' prlde in Indiens as ) ‘
-a group (since most.of the derogatory references they may have encountered .

_in other sources refer to Indians a¥ a group) , ~ L ’/ *

' However, the teacher whoée students are all from one tribe has the )

.
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opportunity to increase the relevance of the material by adding similar ' /

) examples *from the local fulture and community wherever appropriate. If .
the trlbe itself does not have a collectidlof cultural materials which the .
teacher can consult, the beést source of information-on the traditional
culture» .would probably be the anth,ropology department of. any nearby state
or local college or un1vers1ty Stase Hlstorlcal Societies may also have
materlal whlch can be used Where possible, however, one source should be
checked agalnst others for acgaracy and bias.

' If students corne frorn\t\wo or more trlbes, as is the case in most urban

: settlngs the te cher's best option is to emphasize .the 1nter—tr1bal aspect
Of the material in the unlts Students, while still 1dent1fymg as memhzers of _
thelr own tribes, will also be nore aware of ‘themselves as Indlans in a society
of non—Indlans . The teacher should try to gather material on ¥1l thé trlball

" groups represented in the class, using the sources menticned.above, plus

'.1brar1es of local Indian centers, if. any. There are many places '1n the
unlts where reports from students on their own .tribes would be appfoprlate,
and these should be encouraged. However, material on sgne trlbes will be hard
to f}‘nd and the teacher should take care to avoid lett1ng students from these”

. tribes get the feelmga that their tribes are 1nferlor because they have not
" been studied. Any school with a s1g'n1f1caﬁt number of Ind?.an students ht
to have a collectﬂ.c)n of matferlals on Indians for both teachers and students
in 1ts library. If 1t‘ does not teachers shopld work w1th§ school llbrarlans
to create such a oollectlon . . ' o . : ..

A varlatlon of thls situation occurs when t.here are samg non-Indian

‘ students in the class. This can cause fproblel'e if the parents of these
chlldren dommate the school board, and in any case sych parents will probably
be concermed about ._heuvalue to the1r childrén of a program 1rrtended for Indlans.
There’ are a number’ of pomts whlch can be made in ans»:er to questlons on
th.lS matter ) a J .

.« b

For mstance, the teacher can po::nt Qut that since’ there :re very few
olace$ i whlch an Indlan conmunlty is self—sufflelent, study of the local g
carmunlty w1ll J.nev:Ltably produce information about both Indian and non-
Indian activities. Thé materlal on the wider economic system- is also
equailly valid for both 1groups Given the preponderance of Eurgpean material ,
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. } . * changing modern world of their families. Inclusion of
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in the curriculum, one Indian pro‘é%ﬂ hardly do more than begin
to balance it.. . . ) , . /

e

“In presenting the umts of thls p ram to such a mixed class, the
teacher can simply cons1de the non-Indlans as a separate tr,lbe, and use

,'

examples and illustrations fram life in the countries from whichr the °
non—Indlans ancestors came for comparison with Indian examples This makes

the umts multl—cultural as well as multi- trlbal and Drov1des con51derable
enrlchment in the process. - . ; i o &
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* Using Community Resources

. P * .
L .

Getting Parents intd the Program

- : . . . g
.

Learning about caree.]‘:s and the‘ environment in which they exist can be
"avital link between the information and skllls gained in schoo]. and real
’ llfe , However, if an unpenetrable wall _appears the mlnute a student leaves
the school grounds; effectlvely separatmg the world of the stl'hool from the
rest of «’ehe student s.life, much of the value off the. progr'am may be lost
A report to the Chlifornia I’ndlan Education Assoc:.atlon states:

A ]

- R One of the major problems in Indian education is the
destruction of famlly ties as the children through the’
. - “educational system move away from the parents. As the
. grandparents ahd parents are invaluable for the
continuance of tribal heritage, so.should the chlldren .
serve similar roles in ‘transmitting the ways of’ the -

- families in the educational process can only. help rather. "

hinder Indiar adjustment to a level satisfgctory. to ’
n present soc1ety * :
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*Callfornla Indian E‘ducatlon A35001at10n, Report on the Fifth, Anm:al Sta.te .

Conference and American Indlan Eaucatlon Workshops (San Dieg o, California,
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This n‘\utua‘l‘ educational ‘process can-be of immense value, but it may be
difficult to, achieve The Tollowing camment indicates something of the' - .
nature of The problem . ( - . . %

. At eagh of the s1tes we visited, only ll.m.lted interaction
took place beterrn the Indian parents and the teachers. *x’,
Few parents have ever visited the school and none of/ the™
teachers has cver been ih an Indian home. Several of the
teachers...complained that they were never invited into
Indian homes and that, during their rare home visits, they P
were et in the front yard.® When asked about the complamt,r ‘ '
sahe of the parents said that this was true in a ‘great ! ,'
many cases gnd primarily because the Indians were ashamed .
their homes. Also, the Indian paren}:s diad not want to .
provide any ma‘%rlal for teache:c gossip.* . ' . p

In many communiti es, a tradJ.tlon of dlStRS\t and mlsunderstandmg may
“exist which w1ll take more than the efforts of one well-meanlng teacher to
eradicate.- Parent participation may be impossible to achleve in, the f1rst
year of the program, or even the setond or third. However, the effort to
ccmnunicate the goals and needs of the program, gﬁi tohmvolive parents
in mlp,lenentlng 1t must be made again ahd adain. . . \ f

In. add1tlon to 1nstructlonal aﬁ evaluatlon materlaT.ba“’ﬁe Natlve
" Amherican Career Elducatlon program includes a Community Gulde to the program ' ' )
in brochure fornf "‘Pns can be used as it stands, or it can be adapted ‘. ”‘“’
We reconmend that it'se sent’ to the parents of all students involved in the
program or takmg units, dlstrlbuted at tr1ba1 govemment Health ‘or -
Urban Conmunlty centers, or placed anywhere that parents mlght be able to ’_\ .
frnd it. Lookmg at the chrmunlty Guide widl at least give §rents and othet

-

conmunity -members an undérstanding of what the program‘i"s about. | ) '

’ L4 -
. . .
S
Iy

A Sample of th.Oommm:Lty Guide suitable fox reproductlon is included

* in this Gulde ‘on- page ..’ ' Y s YL ¢

“  Students should also be encour‘a)ged to take home reports, drawmgs, etc.
that they have pnoduced and 1f the class is working on a unit that -involves
creatmg any kind of dlsplay, parénts shodld be invited to come to the
school to see it. “When students prepare tk; Career Falr, Career Day, or any

1 'y

other public q‘ireer mformatlon exchange pa.rents should Je urged to attend .

/




incere re'peated efforts will hopefully create a ¢limate in which .
parentswill be willing to share their' knowledge of old andthzw ways with
1r

@
their children and other students in the class, talk about

jobs,

. and g;erally parthlpate in ‘the program L0

+ be able to, he lp;w1th suggestions and contacts ‘ e

v
/. T '
\.. ¢ N . -

N
8

Getting Businessy Industry and ‘Communit{ Services into the Program
T [ — 7 ' N . -t - !

. . , . ('ﬁ

) The local busmess cormtunlty is your best sautce of 1nformat10n and‘

.

examples for enrlchmg units and ing their content more relevant

Teachers in the program should beginy immediately to bugld a pool of -

cammunity people who will be willing to work with the program, speak to
classes, arrange fleld trips, etc. ,The school and district admlnlstratlons
should be kept informed of efforts and progress in this direction, as they may

e’

es\_to dfaw on J.nclude the local Chamber of Comnerce, Kiwanis,

‘Lions lubs and other serivée organizations, City Hall, trade unlon

leadquarters, dhurches @and if " nec:essary, the phone book r‘hese organlzatlons
are all -interested in good -publlc relatlons and if approached polltely\ and

«;Yven infomation, such as the Coqmum.ty Gulde about the program they will

probably be” w:LllJ_ng to help | ‘ , < -
. Once contacts have been made, a record sheuld be :(ept of names, addresses ,<j/

what people ‘are w1111ng to do, etc. In this way, a resource pool can be

establlshed wthh can be used and re-used as the program oontlpues The )

three page’s whlch foll?: contain guidelines for using resource speakers and .

plannmg fleld trlps

Career E:ducatlon Resource Speaker and Field. Tr1p Directory- and Gmde *

‘s

The guidelines are from the’ l\.paf*he-'\tavajo Countles

4.
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*Apache-Navajo Countles Caxeer Educatlon- Respurce Speaker and Field °'I‘r1p
ArJ.zona @5936' Apache Navajo Career

3

qucatlon Resource* Center 1975, ' , .
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' GUIDE FOR UTILIZBSG RESOURCE SPEAKERS-

N N -
- + .

l.__\ The use of camunity rgsources should be eccomplished in a
> professional manner . Same - suggested proceduyes .arg as follows:

$ . o
» ’ .

A. Conmunlty resources may be -used when they w1ll supplemeht
£he Educational program and%will have potential ,benefit -

resf)urces and.rei%rred persons should not be “abused.

.
XA i TR

B. Acknowledgement should be made of ntrlbutlons and sery1ce' 3
given by ocnmunlty reseurce people

¢ R ' N
.

'2.‘ The studerrts should -be dCClQ~L _{ 1nvolved in nak:mg arrangements

i
3 ., for speakgrsrthelr :Lntroductlon, ard the follow—up coxmnm;.catlon.
. P

¢ . 5 : - . ..
. "Studeri’f:s shotild c'ontact. sthe ‘speaker tos: : . , L
N .A.' Requestr thet the speaker wear the clothing of his profe.'5s1on .
. and br:Lng the tools of hlS trade to class. %3 :

\. " 'B. Provide the speaker wz.th J.nformatlon concerning the type of
A students and the program. 4 .

N “p\....e.xg,.}\)\

-, C. ;rov:.de %:he speeker ith a guide for the presentatlon
about the speakef‘ in order W
to present th:.s J.n mtroduc' him. ,g b

. i : ® v

< L. Students _gdo resea.rch and dlscuss job besfore speaker v151tatlon.

{°
Students 3shou1d mtrdduce the spea}er". “ s _f‘ !

Y .

s

={ é. Students é,should ha\/e a follow—up @J.SCUSSlOn of the serCh. e

]
[ L]

4. Students kheild send thank you, letter to speaker and put% a:

-~ CQpy, on bul,letln board . A
\",“'3( . . ) .
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' “ ) OUTLINE TO AID VISITING RESOURCE PERSONNEL ' . ) )
The followmg outline should be gﬁzen a guest speaker before he .
speaks to your class. An otherwise dull due er can at least
deliver useful ‘information if he has an-out¥ine. h.'LS same format is ¢
also useful as a guide to students to what questIOns to ask on a field )
trlp .- 1 < B -1 N * kS )
. : . . - * - \: j L
n I. Name of Occupatlon :
1. Job Descnlptlon AT ‘. - y ’
A, General nature of work’ <
B. Specific duties '
N , [N
§ . o7 E
III. ' Requirements-for entry, into this occupation I i
e A. Persopal.abilities or’ aptitudes .needed .
B 1. Mental b '
2. Performance’ - . .
> 3. Credtive talentd’ ‘ Tos 0 ; .
4. Personality traits Sl : I . /
. ¥ B. .Physical Requlnements o : o ‘ ,
C.' Educatichal Requir ’ N .
. 1. COJ:lege and spec1f1c education rwrired - -
- = 2. Cost, in time.and money ° ‘ .
: 3. High School subjects necessary of demrable -
co e~ 4 Vbcatlonal training- q¢ apprenticeship Yone
§§‘ D.' Special ¥ icenses or exammatlons needed » i
" E. Other quallfi:atlons , - _®
- ~/ . .
, ‘IV H\Wor}u conditions o i L R
_.A. Usual‘hours or work LAy - T e T ' .
+ B. ysical, surroungb.ngs . : LT . ) ?
w ' C.'s nal 'work . A - - .
0 B, Amount of physical actlhtyf , b o
,E. Variety of 'activities ¥ _ W - ) v .
F. Type df ¢lothing required, or worn o - .
V. lznconie o - . . . B * S s i
. A. Range of earn:mgs ] e Coe o, p . X
: B.'* Rewards other- than, monetary b RS - T et
R o Spe01al benefits . S - at
i D.* Vacatlon” l;low’&ong”' With pay'> T, . . : 8y
i v VI ’Bnployment Opﬁoortum.tles A '_ Lo AT REES
i 4 Chancespfqr employme.nt 0 R K
. - [N . 1 : N 14 ' N
L K . ', - . - v
 WII. " Occupational: Goal 5 £ 0 Q : i oo
' A! Does the jtb Satlsfy your basm emotiortal needs" - L
! AR Y -What are the social dhni;acts _ L D T
2. ane stability - ) ’ - R
p S _Oppgrthmty for travel . < R _ 3 /<
! .-~07‘-1'.']' o <. v ‘J . ’ ' 7
. " SRR .. \ : SRR . ."-. L
At N % 'y . Q N ~ . 4 , o
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S - FIELD TRIPS . .
Cr1ter1a for planning career fleld trlps.,
a.. Should involve awareness, orientation-er exploratlon of / , ‘ .
* Specifically identified cluster occupations. X C
’I’rOV1de an opportum_ty for -1nd1v1dua.L_1m:eractlon*mth e B
. employees, etg. . o
c. Be student-oriented and student mvolved with students - Lo
y maklng ‘arrangements. L ) . ’ e
To assist the learning process, the follomng criteria should be f
considered. , ) , . - .
' ’ . - . A4
A. ,Teacher— tudent Pré—Pfanning R - ‘
N -
¢ . .

1 Identlfy field tr1p
2. Choose student committee to make contacts and plan field trip. =
3. Identify objectives for the field trip. - . ¢~
4. ;Discuss objectives and the ‘follewing: - .
a. What1stobeleaﬁned’>"ww~ o - ‘
b. What iS the responsibility for each student and teacher” s ‘
C. What is the expected behav10r of students” T ]

5.. Pre-test. - oo .
s 6 Invite speaker to discuss field trlps. N ] N
7. Decide who will be responsible for’ the followlng . .
a. Documentlng the field trip:” - L &
, Picture -taking . . B
ﬁé ,Tape recordgngs of interviews or commen )
“Note taking durlng the fleld trlp ‘ &
. Writing an article for newspaper (sqhoo or local)
. ¢ Bulletin board display.’ ' v )
- b. Plans for sharing experiences after the field trip. R .
c. Thank-you letter to appropr\te persons after fle'ld trip. o
Bsw Fields t!rlp experlence S . ) A oA R £
Have stu&ents observe\the oqpupatlonal activities of various~kinds 0 ‘b .
. ‘of work and: jnteract with the workérs during the f‘leld trip to d -
" meet the stated ohjectlves . e _ . _ A
T C. Follow—up and e\@luatmm; oL e Q ' ]
. ! ’ e .
1. Invite speaker from agency, busmess, etc.,}‘to answer ,questions.,
2, Class discussign ofr .

a: :What was ohserved and 1earned regardlng the various kinds
.. . -'of work, ]Ob selectlon and. preparation.
b. Rela’qmg concepts of aptitudes, job satlsflers, character

-

A

.- traits, etC-, of qobs V1ewed . : N
*.3. Post-test. g ot ;,% L -
‘ & ‘ e; I ' 1 ’ 78 - ) Y ~t
ﬁ ’ \° 3 . \
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‘.’II. 'IHEIPROGE:ASAMODEL - BV
'_ The sPated purpose of th project which developed th:Ls program was '
.+ -to' design, develop, and test tran)u.ng .materials and an J_mplementatlon '
model for vocational educator“s to facllltate career preparatlo{l for NatJ.ve

Amerlcan Youth *. As such 1t cannot and shbuld not, be cons1dered a perfected
creation, but rather a bas1s or platform from-which schools and commuinities

- can launch a prggram which mﬁdaptai‘,to—flmtharacterlstlcsand

needs o S .

’ . .
-~ Y

Creatlon of such a program is bound to be a gradual process, For full
‘effect, Native American Career qucatlon shoqld be not a single 1t)em used to

' enrlch one subject matter course, or a S . ss gJ.ven once and no'ed
again, byt an mtegrated and 1ntegral ‘part -o e Junior ngh School curriculum.

In addltlon as-school/conmum,ty relatlonshrps strengthen, parents and corrmun-lty

menbers w:LlI caome to have an ever-greater 1nfluence on the fom the o . !

program takes and the goals on wh,lch it

welcomed. .° - R 'Y

Even at the very inning, no two schools w111 le/me%nt the program in
R

exactly the same way.

This i5 fine.. There 1s no "best" ;way ta-use the

naterlals, but orgy the best way fog & Further, as the program is used,

it will grow and ok Materlalsi w111 'be collected, contacts made,

resources identified, (hopéfully) new Units, actiul¥ies, and exerclses ¥
will be developed by inMividual teacher which,are patterned on, _but not" \
lmuj:ed to, the materJ.als that ncm exist.  \. co —

nge.

If the structure evolved for the

tlng un::ts is followed, new un:Lts

.vvlll have the: following C

teristi

B

) %a group ﬁ*conce or pi'ebes of informats
T . and ty”b'elleve studants should know

1] \
" ([ references examples from the tradltlonal culture
of students trlbe (s)r 1llus rate these pomts-
. R , 2 R ‘\
. ) -_ref,erences- or les from rary llfe, preferéb i .
] '-local and ferably anywhlch )

illugtrate” them; - .
. " R
1ety of acd.1v1tr{=.s and éxercisg ¢h willi.give .

' 4 -
) ™ stuNen chanée to acquire, applyy ar'e,' relate, and’
© -7 test® knowledge of these pomts, . . , . Y
' J Al Sy
e , 79 . \' 1 .

«

a -

fjo{c;:ses Th.].s 1nfluence should be -




. 3 . I L 4 &—’ ,
> [3 - . ‘y ”
- s y
‘ % act1v1tles which encourage students to work together and !
«* o - help each other;.
. # J s *lists of audio-visual materials, speakers, places which w1ll -

welconme, field-trips, and other resources Wh.'L-Ch' ‘are ‘available.
= for use w1th the unl};

-~ »

S A There' are a number of Mirections ip whic¢h f‘{lrther development might .
take palce. For ihstancep the Orien€ation level o the program now .

°

includes only three units, “reldted to three clusters and suBject areas.. M
> Development of Orlentatlon units devoted to types of careers whlch are - .
already nnportant in the community, ot which' are needed in the area, would o,
be ‘one good way of expanding the program. Units based on career clusters . ¢
" - which relate to other subject areas in"the curriculum weuld also be useful.

Work along these lmes "would result in a programawhlch refléected the

. _’; charac,temstms and ‘conterns’ of the’ corrmunlty m»whlch__tbp_iudents live. ' -
SIS o ' s . N <R ' . 7
o . o / v , . S
i . ; v i . . . \ <. ..
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- .
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VIII. .BASIC RESOURCES - L ,

.

The foldiowing materlals are reoorrmended as, sources of‘ general and ,
Spec1f1c information related to the program. Fcr materlals related to
specific units, see t¥e blbllographles and resource llStS at the end of .
thd Teacher S Cihp.des for those units. ) .-

*

S ' - R 4 . ‘\v“" N -
‘L" i _,_. g ’ ‘". L ) )
Background Réading T . : ' . ‘
) —f v . K B . i <
o ' Amerlcan Indian ‘Higtorical Society, Textbooks and the Ameﬁlcan Ind:Lan . )
, ) o :San Francisco: .The Indian Historial Press, 1970.
. -Brown, Dee) Bury My Heart at Wounded Knee” /.N&w York Holt Rinehart Wmston,' ’
1971 ' ¢ /o L o '
Delorla, Vme Jr ’ Custer Dled for Youg Slns New 'York: Macmlllan Company,
1969, . ] . - — - R
- T K . ) T o v \ 4
. Deloria, Vlne, Jr., We Talk You ,Llsten. New Yor}E Macmi klan Caapany, 1970 n
- A l v . '.‘.
Fuchs, Estelle, and Robert J. Hav1ghurst, To Live‘on This Earth: American .
e . Indlan Educat\bon.h New York: Dbubleday & Company, 1972 > ’ .
\E}"_ Hoyt, Kenneth B., Nancy M. Pm%n Derryl Laramore, and GartH’L Mangum, )
- B Career Fducation--wWhat It Is and. How to Do It.

Salt Lake Clty, Utah: ..

Olympus Publlshmg Co., 1972 e »

Joseg9 ,

Alvm, The Indlan Herltage of Amerlca. New York:

:Al’t“fed B.Knopf,,

o u.S. Senate Specml Subeq;mlttee on Indlan EduSatlon,
. National T:gagedy--A',Natlonal ’Challenge. ‘Washington: & U.S. Government

Prmtmg Office, 196.% - I AR
\‘ ‘ . J . P N

; e Vogel Vergll J., Thls Country Was. OUI:vS. New York: 'Harp;er andj-_a?w, 1972,

oy . N ¢
| - b -
K . I
. s,
. . .

Indlan Educatlon\ A,

0 . ) ) "
. 1a E‘arge, Ollver. The Pmelcan Ind Rac:.ne, W1soonsm Western ’ R /
U el Publlsh.mg = y, ;966 R ' -
' McKinley, E‘ranms‘ ‘Eté ““, 5vne, Gien N:mmch‘t Who Should Ccntrol Indlan
5 Educatior? 1970 “fla.i?ailable' from National Indian Training” and oJ '
." Resedrch Center, Sui; 107 2121 SoutH Mill Avenue Tempe Arizona- ' ,
! 85281 (§1.00):0. S . . r..
. S — : ‘ - ~
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. Blbllograpmes and Informatlon Sources

*  AkwesasSne Notes
. Mohawk Nation
via Rooseveltown
New York 13683

’\
L

»

,‘7 - 3

. N .o
. »

- - e

s 4 L. °

-~
' s *‘g‘,

American Indians, an

bl

-,-

EN

otated Blbllography of sSele

Minnesota Department of Education, ,1970

- 444 Cen'ennial Building

&t‘: Jpatl, anesgl:a 55101 -

S
-

ﬂ

cted Library Resources
| ~\ .

ANCER (Apache—Navago Co. Career Educatlon Medla Center) Catalogs

» P.O. Box 749
St. John' s J\r;.zona

-~

5936 el

’ M:
! . An Annotated Blbllography of Young Pe%e 's Books on American Indians

Y

~=

2

-

'v'\/
-

Robert Roberty Language Arts Branch

N

y oL

Division of
Bureau of Indign
B.O. Box 1788

- Ah Annotated Biblj

Alb&querque New Mexmo 87103 ) - N

ional Planning and Development v
Affairs . ~ 1 -

. - Yy, 1

.
V

r

raphy,of Young People' s F’lctlon on Amerlcan In@@i

Bureau of Indianm Affairs .- /
P.O. Box.1788 O
“Albuquerque New Mexico 87103 *
p \ Books About the American Indians ,

. . The Indian Historiam ’ !
~ 1451 Masonic Avenue
" .San Francisco,’ California 94117

»

L 4

Bookss About"Indians and Reference Materials

I3 &
-t
.

i

Indian Education,
Boise, Idaho

+ The Educ ion of An%ndlans,

Idaho State Department of Education, 1968

3

o

S&cj; tbe theratux;e

Superintehdent of Documents

UJs. Government Printing fflce v
wasmngton, pc 20§02 ;

- .

Iﬁdian "Bibl iogragby >
Bureau of Indian Affair
D1v151on of Instructlo 1 Serv1ces
Brlgham Clty, Utah .
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Indian therature for Junior and ‘Senior H;gh Schools

by June M. Buck of the Oregon College of/Education

Phoenis, Arizona =85007
L - .

¥ A Sampler Bibllography i .

Arizona Department of Education
Division of Indian Educatlon

- Terrance F. Leonard, Director’
1535 West Jefferson Street - ( .

.

Indians of the UnitedrStatds (a
different states, 15¢ each)
Superintendent of ,Documents
U.S.. Govermment Prlntlng folce
Washingten, DC 20402 I

»*

1.S.N.A.M. (Information System f.or Natlve Amer,Lcan Media)
Nat®onal Indian Education Adsoitation
~3036 University Averue, S.E. g ' <. .
aneapolls, Mlnnesota 55414 . )

. o .
Natlve American Mat ials e ) U T
Center for In-Service Educatlon A 'L .
P.0. gox 754 \ , ‘ﬂ S L ‘
Loveland, Co],orado 80537 < ; ‘ ’g’ '

A Prelmunairy Blbllography of Selected‘ Chlld.ren s Books- A]:Qut the Amerlcan -~ !

,Indian | -
'Assoc1at1.on of Indlah\kffau:s, Inc., 1969
432 Park Avenue S.s . -

New Yok, New York 10016‘ - \ j
v Ad L 3 e 5 .

Resource and Materials List’ {0 "
American Indlan Council of Santa, Claral valley, Inc. -

?

1

!

Il

i

4

t

4897 Bass gg
San. Jose,. California’ 95130

Ruth Blank, {Librarian >
San Jose Indian Cepter | o
90 South Sedond Stxeet:." oL o
San Jose, Callforma 95113 % T / ® ')
'} M . [

_Textbooks-and the ’Anerican Indian: A

The Indian istorian Press, Inc: *
- 1451 Masom Avenue %
San Franmsc?, Callform.a 9 ll7 ($4
Occ:.&t:.ona]j Outlook Han e idn €
U. S. Departipent of Labori . N TP
Superlntendent of Docunen*t";s rord i
TU: s, Government Printing pffloe
Washlngton, D. C. 120402 {($6.85)
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- \ Aoyaway}'ha Palengtysi, A Guide for Téac:hers and L;;.hrarlan,s with Suggestlons
] P . for Teaching Indlan $tudents Oklahoma State Department of Educatlon
- ’ 1972 . e _—
a W - " ‘ { ' * e Ca . ¢ S o
Apache—Navajo Counties Career FEducatien Resouroe Speaker and Fleld Trip,
Directory and Guide, St. John\g Arizona 85936 Apache Navajo Career
L S EduCatlcm Resource Genter, 5. I ] ] ol . <. .
3 ;tf,% qudshaw, Theckla \and Andre ,Renaud, The Indian Cl'uld and Education. , e
. 'j , Canad'}an Home and. School and Parent-Teacher Federatlon, Mid-west '~ O

-—

.o thfho Ltd,Canada. o . . g

e s

* . %4 . - @ < M s T ’ V- - * e 0. * .
Califorrna Ind1an Eduoatior. Association,, Report: on the Flfth Anrhal’ State St
, Conference and American Indlan Educatlon workshaps. San D7Iego, . fo vy

6.‘

(=

;ﬂ.e-Cahfornla, 1973 v

s o PN N ' . . -

Carleton, James H., to General Lorenzo Tﬁomas September 6, 1863 in e
U.S. Condress Senate Joint Special-€Committee, "Condltlon of thes - A
Indlan lrlbe " 39m angress 2nd Sessmn, *1866- 6‘1’Repo t rNo 156 b st

i

- s F sher, A. D.,x Whlte Riteés Versus Indlan nghts," ransact%on New“Brunsw1ck ol
' November, 1969 Ve o .

¢‘n . . . < .

. w Forester, Leona M., and DaLe tht’lg,.Soldler Open E‘ducatlon and Native. .. ¢ ¢ .
. . Anj%}_gan Values," Educatignal Leadershlp, October, 19747 §* o v
i

2
- '

Havighurst, RiJe , M.K. Gunthet, and E, .Er@tt "Env1ronment thé Dray-asman, W s

o Test: erformance of ‘Ipdian Childref. " Jourhal*ﬁ Abndrmal and S

. Social P logy, M1, 1946. P e : \ IS Co

Horn, Robert E., and D W. Zu@cennan, The Guide. to. Slnmlatlons/Games for

- ) ' Educatlon and Traiding. Lexmgton, Massachusei;ts, - Infonnat,lom'
‘rResources,v Inc., 1973 ', _ v V- Lo ) R

3 - L]
. .. ., o ~

- S , |
e Hoyt Kenneth B., An Introductlon o Career‘ E‘dt:catlon. n, X SO h
Y (U .S. vaernment Printing offlce, 197,5 o~ SR A

o~ -Kluckhorn, Cu and‘ D Lelghton, The" vajo (Rev1sed Edlt’lon) Ga_lrdeh City, - 2 -
New York-“ DoubledayJ 1962. . o e
% % . .
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, M:Klnley, Franc1s ' .'Stephen Bayr,e, Glen Nn.mmcht, Who Should Cont:rol Indiaﬁ I
s y~ tlog Natlonal ~Ind’1an Tralm,ng and _ Research Center, 1970. . ‘
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National Indian Bilingual Eﬁucg‘ﬁiqn Conference, 1973 Proceedings, National |
Indian Bilingual Education.Conference, BIA Indian Education Resource e,
Center, Box 1788, Albuquerque, New Mexico.. pp. 25,30. - :

" .
<

Philips, Susah U., "'Acclquisition of Rules for Appropr.ia'ltg Speech" in, Function
~ of ‘Speech ‘in the Classroom, ed..C. Cazden,'V. John, D. Hymes, Teacher's
..+ College Press: 1972. . R .

¢ ]

Special Subcommittee on_Indian Education, Indian Education:

‘A National

Tragedy--A National Challenge!

Washington, DC:

U.S. Government

Printing Office, 1969. » ' .
U.S. Senate Subcommittee on Indian Education, First Annual Report to the . -~
’ Congress of the United States from the National Advisory Council on K
Indian "Education. Washington, DC: U.S. Government Printing Office, 1«97/4/.

Transaction, 4, 196 7.
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VIIL. - NATIVE AMERICAN CAREER EDUCATION PROGRAM - TEAGHER ORIENTATION WORKSHOP
" OUELINE S 1 S

-
.

.

>
s .

. e L4 . . . .
- An ordér to implement any program in an educational setting, it is

necessary to provide some kind 'of orientation for the teachers who will -be .

.mvolved, since their informed and enthusiastic participation is ‘essential for -
program success. The following outline SiBgests goals, -content, and' structure ~

- for such am orientation: It is medit to ingigateithe. lines which ‘such an I

orientation might follow, and can .be "adapted as needed, " '
. 3

v
-

. , . . o

- LI \ -

?
+

iftarize participants with goals, content, and “themes .of. .-
tive American -Career Education; ' )
[ ° ! % A o . . . ~) N
® Ffamiliarize participants with methods of presenting units and i )
identifying ways.of dealing with local Cultural, school, commmity, Coan
- Tesources and requirements; ' L ~

v
¥ .

e Help participants -develop ‘a program implementation plan for use in °
< their own settings;" . T S
, .
e Help participants develop a feeling of confidence in dealing with
the program. ' . '
. < e . Al § . o \

II. : The Orientation:Leader - - . SR

Y .

Orientation s_l-mould be conducted by someone who, has.had expe'rience With ¥ ’

“the program~already, This could be a teacher or program coordinator in;a .
school which is already usirg the NACE materials, or a member of the project c o
staff. A list of such people is available fram Far West Laberatory.

Once one school in a system is -involved, it can serve as a source ‘of ofienta- - *
tion for others. If no one with experiencé with their program is available,

someone With experience in implémenting programs in schooéls s€rving Indians

who can.become thoroughly familiar with the NACE materials should be 4ble to -

" .sServe. | o ‘ ;

- LY . =~ i . * . - a. ’.. : . !
IIT. Facilities and Resources . . < '
P

Time:" 3.- 3 hourfsc;ssions (1 day with evening, 1 % ddy, 3 evenings,.etc)_

Place: }i,rieeﬁ_ipg,;ggn__lg;géfgn_qugh for number. of participants. - . = J——
Equipment: " *coffee and other amenities. . . < ' g
*sample set of instructional wnits ) .
‘ *copy of curriculum guide for.each participdnt CoL

'.»'transpa_rencies of_selected figues in Curriculum Guide
if desired, and projector to show. them )
*paper and pencils for Session ITI'7~

. - 1
. . \ -
H .
® . B A /-Q -
- . . - 1 - .
. . .
“ P , «

‘% - e 86 ," . - ‘
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S Iv. . Strucfure

“:‘ . Session-I SR .
- . \ ‘ N .
. Goal: Familiarize participants-with goals, content, and .themes of
\ ’ R h . -
« - program ‘ N

”

1. Native “American Catter Education Goals: RN “

Py .

e

Using pp. 1-14-of the Curriculum Guide (CG) as @ basis, make .
the following points: : . .- " e
. a. (Career Education is not Vocational Education. 'Its purpose
. a .. 1s not to prepare students for-specific jobs, but to give .

i ) them a background which will- enable them to understand the
’ personal and societalimplications of different carters. A

career,is of life-time importance, therefore a career education -

, program should providé, an understanding of the world within - .
>~ e which. careers exist, familiarity with existing careers;
T and planning and decision-making skills, i.e., career aware-
' (. #less, orientation, and exploration. v !

.

b. Career Educatian is especially important for Indian youth.
* Career opportunities for Indians have been Iimited in the
past.. However ecoriomic development is a pre-requisite for. ’
-+ ' self-determinatign on either a personal or tribal level .,
Indians are beginning'to redlize they must assess their own
7« needs and chodse careers rather than having them chosen for
.¢ =+ them. .This is,true for both reservation and urban Indians.
To do this, they must have a positive self-image. They must -
believe in the validity of their own culture, and in the
. : Ros-sibility of functioning successfully in the dominant
T ° society without losing their own cultural identity. - ‘(Read
. -~ the lines by David Martin Nez which appear at*the beginning
o;ﬁ each ,unit.), AN . ‘

‘

c , " } - c. The goals, of the 1f):rogram‘a.re, therefoze, to provide:

' — ‘.. ;o . - . ¢ "
\ v, ¢ 1) ‘knowledge of.caxeers,' the socio-econgmic system, and' . 7
- ' . native-Aperican culture; 1

* o

B .~ 2) skills in'working with others, plaxgﬁing,vdecis,ion—making,
o ~ - and finding infoxmation; - °

- >

self-Image as a person and an.Indian, and positive
» . feelings about his or her ability to Qeal with life.

.‘ o I \ ' é) attitudes which are positivé wjzéh regard to-'the student's {

./- A

.
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2. Native American Carcer Education Contgnt - .

Ky Basing your, re‘marks on pp. 17-37 in the Curricul.u'm Guide, make ~
the  following points. L ) N

'

- S
[

R a. The program includes 12 ‘instructional units distributed
- . among the three content areas: career awareness, career
oo - orientation, and’cgreer exploration. (Have participants”read
) pp. 18-24 which dgicribe the units, if they have npt dohe so. .
. . before.) e T

[N . L)

b. These units can be used in a number of ways, including ¢
"presenttation %as’a separate program, fusion with subject |
classes, "and distribution among.grades. In general the . . .
awateness unitssshould be used in 7th grade, orientation ' C
in the 8th, and exploration in the 9th: - (See Fig. 2, p. 15, . S
and Fig. 3 on p. 16.) Difficulty level of Lnﬁts can also )
» be incfeased for use in high school throligh use of optional
' activities. ) ‘ ' .-

B

F ) c. Units ate linkKed by certain unifying concepts ’ ) :
) - 1) Cultural Relevance means use 'o'f' Indian role-models and -
N oo examples, relation of content to traditionad cultural

. s, .. .- elements; . -

.
N - o

A . '2) Traditiondl -and Technological. Societies--no value judg- T

. < ment is offered on which is superior, récognition that L

: thgy can be contemporary, exploraticn of what traditional -

and tecinological ways of dealing with problems are; - .

, 3) Basic Needs--(see Figure 4, p.30 °) aré @ useful focus

. . , for information about careers, society,.etc. trajs- . .
: cultural; ) . R

-

. . 4. - \
‘ . . 4) Commmity--is défined as those who help each other to
- meet their basic needs.  This is.especially important
h in the city, where the "Indian.Commumrity'" is a source .
S : E of identity; A .
. . , . AN P v
, . 5) Career Clusters--U. S. Department,of Labor, etc., divide
- v - all jébs into 15 clustbr areas which can. be related to. >
: the basic needs; - oo © = :

teo
-]

6) Cooperation' and Management peans working‘yfliil:h others and
managing personal, financial, and natural resources,

.

. ) + both are necessary; =, ’ - ., .
o 7) Multi-Cultural Approach--positive jchhracterigtics of ! *
. ' : .different tribes,-races, or ethnic groups prekent AN
' . 7. T . stressed. Teacher and studentsmutually expl T OWIY . °

. heritages and ddyantages of diversity.-
- ’ v . v .

» .
- \ P . ) v’ R
. . . " o, < "y .
4 i . 88~ . .° - . 1 2
, . ) , -
. 4 .
’ o . LA . ., .« o,
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- ' : The units can be linked by concept as well as by level - -
- ‘ - or contefit. See. Fig: ‘6 on'p. 34 . Make transparencies of
A - , ' . figures from Curriculum Guide which you wish to use as

. - . L 1llustrations. Allow participant time to ask questions

| : and refer to'Guide as needed for answeérs. Give participants’.
S N ’ act‘ual' wits to look: at before next session. - , 7

.
- .

B. Session Two:- . N ) '

\ 4 . . ° .
‘vGéél': Familiarize,participarits with methods of ‘presenting ur{i'ts, and -
identify ways of dealing with locdl cultural, school,. Commmity, -4
resources, and requirements

N
'

(.
\1

. + M Teaching-Methods > ° a .

-

~ -

v

*Pass out units, and leaf through one, ISQinting out ‘various - i L
aspects of the fomat--the different’ sections, how to identify
masters for student materials, the resource section, etc.

(pp . 35-37). ,
. ) a. Work%’rol_,rgs--f:%ents.fqnped into groups' of 3-6 to work )
. - ‘ together on wumit-activities. Teacher can function as
. “coordinator/advisor rather than lecturer. -Students encou-. .
; raged to help gach other. ' L~
f : . b. Review and Feedback--exercises followed by review questions ' . .-
o : + " Jfo reinfdrce Iearning.- Sgmple answers available which can

| RO "' be given students to self-correct.

* ]
c. Mediation--students vary in reading,,writing, 'and speaking/ g
: listening skills. Alternative ways of presenti -
, . .. infofmation -are offered, difficulty level can be increased

' . e ' or decreaséd. Art or crafts projects may work well in some

groups. /
a . . d. Simulatiens and Games—-"good way of varying presentation,
N 4 making material vivid, but simulations hard for some - '

i students to get into, can be adapted to be more familiar,

discussed instead of played, etc.

<

. ] . - Also recommend reading of material on characteristics of Indian . N
. e L ‘students as*learners, CG pp.41-46. ™ - )
. ' t, 'y ot . »
_ ' 2. Identifying Resources Lo 3 . : *
It is important to use resources to vary mediation, make ., . * « -~

. material more realistic, involve commmity in program, &tc.

L " . a. School--chec A-V catalogue, talk.to othe‘rhteécflers, find§
: out what superintendents' office, State ]')epart:melf'pf ,
* , Education; Universities, etc., can offer. L .

[y N . ]
.




: . AN for mmation, speakers, etc: on local culture, needs, etc. N
) . .- ] -
C ; c. Business Comunity--use mmnity brochure to inform. . .°°
* ‘ Business. people’can Provide speakers, field-trip sites,
: interviews. PR and information, printed or film often -
@ gvailable free from large companies upon request. ' .
_ ’ Advice on'how to contact and make use Sf these people on CG .
. pp. 73-78. : * .
c » . . \
_ 3. Implementation Altematives (CG pp.--59-6%) . \\_
: .‘ ‘ ’ 4 - . ’ . ot
: g .NAGE materials can be used in a variety of ways. Fd
_ .a. Fusing--used as part of régulgr currieulum by including in
: ) appropriate subject classes. “Units can be used in\single
) ¢ time blocks, spread throughout a semester to support other
« class content, or single actiyities, or exercises can_be
, used where needed. - ~ ‘
o , ' ‘
. x b: Elective Course--a career education sourse in which units
are used in sequence. Materials can also form basis for
- a*special class-fof potential drop-outs.
R c. Indian Clib--materials can form basis for Indian culture
_ ! ciub activities. - - .
" d. , Part of larger Career.Education program--NACE materials can
be used as a framework within which other career education
. materials available can be placed. Program provides
} * conceptual focus to.which other materials can be related.
¢ s B A Summ)) < Adapt}mg the program to.the environment -
N / Ay o . ) . ‘ . )
- a. Content can be adapted by using local resotirces to replace
o examples and-illustrations.’ ) ' o
y- . » 3 . . . . F
b. Mediation can be changed by substituting drie form of .
A\ ; . presefitation for another, using A-V materials instead of -
: radings if .available, etc. , . L
! b c. Activities can_@__éhortehed or -lengthenéd, order changed, etc.
, d. Classroom Organization can be adapted tp needs of students -
) . . and teacher--ratio’of workgroup to whole class or individual
' . activity, etc. ) . ‘
o’l - : ’ = * * b -~
e ".~Allow time for participants to, ask questions-answers from s

- y . N . i .
s
|

b. Indian Commmity--use. the commmity brochure (on pp. 95-98)
to inform parents, etc. ‘about ‘program. Contact Parent -
. AdVifJ()x?’ Committee, Indian center, tribal government, etc.
info

Curriculum -Guide and from your own'experience. Discuds with

groups where they Tnight find examples of the various resources

mentioned., T specific activities or exercises in Units and
v, Suggest how they might be adapted: "to'a different tribe, to-a )
» " different geographical environment, for a class of non-readers,

*

,» for an advanced class, for use in.different subject classes, etc.

. 3
y N N - 90' , -8

. * _ ey e
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C. Session I1I ; . .o (O . ] |

P2 ) ,n . . u‘ B . ) -
* Goal: “*Help participants develop a program inplementation plan for use
in their own settings; - ‘ : , e " v

" ) *lelp particibanté develop a fee_ling of ébnfidexice in their .~
' ability to deal with the program. -

— . v

1. The Questionnaire e . ) ~

o

"Hand out copies of the questionnaire, on the following pages '
y ' and ask all participants to fill Tt out. Stress that.this .is
not a test, it is rather a device for helping them to organize" -
. what they ‘have learned about the NACE program and identify
. .areas where they need more information. GiVe-them about a '
- half hour ‘to answer the questitns. ° -

. .

cor L + .Altemngtively, you may wish to ‘simply read ‘the questions- to N
- N the. group dnd discuss the answers--this procedure would be most
i . appropriate if participants are all f1_'om the same school. ° -

After tie questionnaires have been handed in, call a bréak,

and while it is going on, review the quésticmmaires and note,,

any blanks, any places where participants’ thought they would

‘ S : have problems, etc. - Toa " ® ;

' 2. _Discussian : R Co

N + ‘I¥'group is larger than threé or four, $ub-divide by subject
taught, school (if more thdh one is represehted), or' type of

- setting. Hand back questionnaires,.and ask groups to compare-

) answers. Let them see if they can suggest answers to each

“

s

% . . SO0 T
' other's questions, or solutions to tbeir problems. X
- After they have had a haif hour or so to talk, briné the group.
. ~ together again and call for conclusions.  Offer your own o
comments \and suggestions on any remafning problems. - o
:3 . . , LS ) ‘ . . - . . ,
v oo «» 3. Implementation Plan T - , : .
* When the discussion has cbncludeq, ask-each p,articipa.ﬁt to
o briefly describe how he or she could or will implement the
P " NACE program in his or her class, school, or gther, setting .
Lo (whichever applies). The plan should cover the approach that s .
\ - will be usgd to integrating the program into the school ‘ .
.. curriculum, what changes or adaptations will have to be made, ©
¥ - and what reseurces can be drawn upon. :
T % . ) ‘ \»\’:/ - i o e y ,
— T e e T T T . .
] ' - 91.. . b R
¢ : - o . )
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- NATIVE AMERICAN CAREER EDUCATION PROGRAM ORIENTATION QUESTIONNAIRE

N
. . -

. v

.. 3 e

Name of P@rt1c1pamt

- - ) ) e, . T
School . . - . Position

(or organization) . e
= i

O .

' , - «

2 N ¢

~

Anster the questions below as well as you can’at this time. If,nec_essaxy,
speculate or guessI 'I'hls is not a test : . LT :

4.

=
-

. o
R

.1, Will srou be -teaching . or helplng plan or Goordinate use
of the Native Amerlcan Career Education mater1als7

2. What do you thlnk your students need most? -

~
.
-
e

3. What-do you think would be the best way to get theé NACE matenals lE&d

o at your school? . . N

~. n ‘ e L ¢ :
____use J.n subject classes use as framework for larger . <

T £ = career’ education program
make ‘an elective course - ‘ )
“r : other (what?)’
use ‘in other speC1a1 class

(whagr) - - )

* 4. “What ,changes should- be made in the program,to fit into your setting?
-anes gr / : &

o
* g \

o, L - . . M «

" 0
s}
{

/

.4'

3. What leamlng problems do your students have?

I

K .
3
" )

‘ > ~
I .

6. What are your students best at?.

"




.4 8.

, . .t 9.

b

10.

LN

11.

12.

13,

)

I

'14 What problems would you, personally, find in nnplementmg the Natlve

Which of these kinds of ‘activities woukd probably work with your students?

reading making' things "' films or slides
‘, - - Teo

. sbeaher's

writing I .games -
" ‘ —_ .

listening simulations
talking N * . trips o

Y

’ / M
Do you think the level vof the exerc1ses in the unlts should be changed
fto suit youx students" ) If so,. how?.

~

‘Winat tr1be (s) are your students from? ' C - . ' ] '
o g /
Do yeu have a good source of materlals .on your students' trlbal hlstory
. and culture? Oon Indian culture in general?
\ F T .
. Is there a Parent Adv1sory Committee, Tribal Education Office, or other
Indian community group coricerned with education in your area?

'Y

e
- . k] 2 *
1 2 * > , v - K e fw .
, .
(name ) ) .

< ”~
Does your setting have (or have Jaccess to) other ca.reer eduéatlon

““mate r1als'7 . (where?) ' - ] ¢
N -

Is there any - contact between your organlzatlon and busmess in the

FA .
area? # .. If so, describe

[N
I |}

American Career Educatlon program”

- 15,

What ad(rantages (1f any) do you thmk would caome from usmg this program
with y0ur students? : .

.
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n the next four pages are masters for a booklet about the
Native Ame;lcan Ca.reer Educatlon program. This booklet can be
dlstrlbuted to payents of prospective Jparticipants in the program

" so that they w1ll mderstand what the program is about,. can e.xpress

) .thelrnfeellng& about which um.ts should be used
how they can becage J.miovaed

and will learn
It can also be g ven to busmess

. pepple or othexr ne:rbé.rs of the oonmumty you~are going to ask to

'backed by™2 & 7, and "pages"“G & 3-backed by 4 & 5.

- o
A

S Y

speak 0 ba.reer Educatlbn 3lasses, host field trips, etc.: - . “,

Maste.rs should be prlnted hack to ?ack with "pages" ls8 .
(hoe pr:mted
the two pages shoyld be -folded together and stapled in the middle.

" Note-fhat- there lS ‘a space at the bottom of "page l," the cover.

ThJ.s has- been left for you to insert the name, .address, and
telephone nunber of the school or center where the program :Ls
belng"glven . - e, _ -\:. " s
‘ )g’g .%:z’ ?‘Q : N ’ . Q
. v, !
- g \ T
] . . |
. / o 1oy T
# U -
’ [
€ - . . -
2y e 9% S )
[y . . ;’ “
v To- - 105 =~ '




WHERE DID THE PROGRAM COME FROM? T |'| N f‘l' ) A '
S : . ‘ ' arivée American
Many people have worked together to produce this T 8 . - '
program. Under a grant from the Office of. ' . 'P . .-
Education, a:mixed Indian and non-Indian pro- g ' : .
fessional staff’at the Far West Laboratoty for _ o licareer Educat‘o"‘ rogra m

Educational Research and.Development#wrote the,, .

units. ‘. ) S N . i
. . P! . . <

. t

When .they were aone, the units were.reviewed SOME QUESTIONS 'AN'D°ANSWERS.

"by the, project's Indian Education Advisory ’ - v s 1
fommi ttee and other experts in' tndian®education, ’ o . = et .

' "and tried out at schools with Indian students - . , WHAT IS NAT4VE AMERICAN CAREER EDUCATION? *
in California,.Arizona, Nevada, and*South ~, - | o
Dakota.  The program has now “beén, revised, and
can be .used wherever At is needed.

. Once, all education was career educatian-- kids °
. i grew up watching their. parents =t work. They -

. . T - o~ " anted to learn because they knew they could use

P o o . what they wete taught. :

-
~

’ 'T!oday it cin be hard fof students to see why they ~
should study. -/But they may end up with jobs they

_don't like or. no Jjobs at all: because they don't
know what tareers exist or how to get ‘ready for,

M themr - -

. 1 -
A new.program, desi.gned espetially for Indian
students, Is now avaiiable. It is called Native
-+ American Career Education.- [ts-purpose’is to start
i ' IR T Indian.kids learning:what they'll need to know to”
. . : . . get the jobs they want and neAeH‘ -7 .

; » e . ..\.\ i . ‘ ‘ s
: w .F. WEST LABORATORY . * « - If you want to know more about this 'program, read -
O 4 ‘i ouCAT‘leNKLRES_EARCﬁ’_\ND DEVELOPMENT . . the rest of this booklet, or contact: '

+

)/ss FOLSOM §'m£;1~ SAN FRANCISCO, CALIFORNIA 94103
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. VAR .t R ¢ . s
. WHAT USE IS CRREER EDUCATiQN ‘TO INDIANS? HOW CAN PARENTS AND COMMUNITY PEOPLE GET INVOLVED? A
. : . "' . " . . - . . o é b i
"The unemployment rate for Indians is higher than for '
~—- any other group, and average family income:is lower. ° .
: Meanwhife, on some re vations jobs are given to )
-noh-Indians hecause-nb tribal members have the training i
¢ : to do them. Tribes have resources they could use to K v
. start businesses .jf tHey v : . v
knew how, and_ tfere.are - ° 2AL T
. /jobé in the city that . & w .
4 :_"‘i;";;:’:lndi}ans_ co't.]‘}-d- fiqr., .- i
. wiT . .y . . i . _‘
Job training for High Students live in two,worlds-- the.'world. of home- and <
Schgol studen;ts and. . « y the wor ld of schoot. he closer these two can get
. adifts is already - together, the easier it will be for kids to learn.
. "available, -but-younger - i :This is especially important when the subject is
-students need (to ‘be © ..« ,:career 'education. - '
prepared to take ad\‘/"ar%tage . L " . . 'L |
ofpit. .o F, . - Indfan“parents and all community members are. encouraged, ~
a ! ) ' to participate in the Native Americag Career Education
Career edugation Programs ' . program. In fact, the program's success may depend
.. > have been set up for all -4 Ton how willing they are to provide information. about .
" a:kinds 0f kids-- rich and the community, about local career resources,,.and
) poor, white and black, ’ W - about future needs. They may do this by advising .
N crtx”’:é@%[ﬁqgﬁﬁ?ry,““ L o career education téachers. They may come into the
Pt tst’imev,ﬁt\was m‘ade.t/ : . gy classroom, or they may bring students into the )
" avaf l‘a"b'l,g‘}zt‘o'lﬁdians, 00. ' ~ community to” see what the wdrld of work is really* like.
. ) © “This program offers a unique opportunity for adults "
) - T o o * to participate in the education of their community’s. ¥ .
' ' < youth. They are encouraged.'to contact the address d
, on the;cover’ to learn how they tan become involved.
. g . . o - . .
) Thank ydu.' = B .
1 ‘ ’ . i Q‘
y N . . .
4 _ .
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- WHAT DO’ STUDENTS Iy THE PROGRAM DO? : T

-Native American Career Education units_hFIp make the
regular school program bétter in two waus

w7 hothey- heldpstudefits seq how the tHings tRey Tearn

> in school are used in ‘real life, so they under-
“stand why thi‘Hneed to learn them, and
" 2. in doing%Me exercises.in the ynits, they end

.Student activities include reading and Enswering

questions, educational games and research exercises. R
“o Students may also seeveducational films, Jisten to

‘'speakers,” make tHiqgs, work with other students to .
plan pfojeyts,fand‘sometime§ go on-field trips.. *

o ”

The teacher's' guide has suggestions on how to fit
the materjals to the needs of the students and use

the resources of the community to make them'more . |
.meaningful, o

____of twelve units, They -£311

; up'practiéing'the skills they have learned in other ] " b-they help the communi ty,, i \
. classes, like reaging, writing, math, or crafts. - 4gives inf#rmation about a different group of related

. .Indian culkture, ~-
»

- A 3

2

WHAT'S IN THE PROGRAM? -

The Native American Career Educat ion program cqnsists

i into three groups: .
Awareness, Orientation, and, Exploration.

Awareness units help students learn about why jobs’
exist, how differentjobs fit together, and how
Each Orientation unit

Jobs. - Exploration unjts help students develop the
skills, to find out about jobs on ‘their own.

<

Since these units were writteﬁ'especially for Indian ~

students, mady Indian examples and illustrations are
used. 'These examples show people’ from many tribes,
living on reservations or in the city._ The qond

things about‘fraditipnal Pndian culture are described.

. L4

Students’'are given information about both traditional
and urban ways of, life so that they will not be
forced to choose one for’ the other Whichever®they
prefer, they are encouraged to keep their own

.
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' N A . A } . i E N Y ANY
’ .k ' PN T S : T : “ A &
THE NATIVE AMERICAN CAREER EDUCATION UNITS . p ’ \\:. " i . " e s
A " 2 ' . < . o . .. . ° . ) L R
‘ Awareness'Units: . . - .. - " -, Orientation Units: . a ,
R = i T~ e T e e y - T T s, S ‘—:ﬁ".-_ - -- - e
¥- Cooperatiori prepares. students. for the.rést_of the units -—--— Putting “Sour-Monzy to Work gives students exefcises in
“by using games and readings to show how¢groups of A 7 - managing money to meet family or small business needs,
people can work together in school or on the job. © and tells about some careers that'. deal with money.

- The example is an urban Indian Health Centgr.

>

Living"with the Land teaches students about how

In Part of the Whole World, students put together a ' people use air, water, and the land itself to meet - .
4display which shows how different kinds of people all their-needs, and about some careers of people: that .
~ have to meet. the same Basic needs, and how all, espec- tdke care of these natural resou}cgs. . Ct
*" ially Indians, have contributed to the world. - . - - ¢ ST
. FR : . . ‘ " Working: for. the People tellsgabout-diffecent kinds of
FromI dea to Product teaches students how to figure ou't . igovernment ar organizatjons that’HQ’thee:;he\;hings \
rall the steps in making something, and hod different ‘ gpr people, from the fedaral government to Indian .
steps in"hgking one thing can become separate jobs. . tribes’ and urban centers, azi‘ggg jobs of some of the =~
"' Students see the steps in making furniture, -from tree people who work there. * . B :>,_
’ *to‘.stb‘r'e. ’ ) R * ' i - . . . . Yy . . A
LR - N . L . . a Py
Y In The bbnmunity,'studenls find out how needs age met s - .- RN ' , .
> in their, own communjty. . They learn hdw.busingsses are .- Exploration Units: . LT e, . ’
stayted, and consider pros and cons of letting a hew — . . Coy . ;
industry locate in an imaginary Indian community. T PZalning,teaches students to Blan for. themselvés, and
. s < ) " o C to work .with a group:planning a project. - .
The Comunity in Transétion’ follow the: development of "u . 5 g ooy e
an imaginary. Indian tribe from yandering hunters to A ln‘igtting it all Together, each student’learns how to
~ people deciding how" to *develop their own reservation ° " find out about him or herself--- what he or she is like,
. to show how and why jobs and tools may change” as ., and is godd at-- and ‘how to ma;cﬁ personal characteris-
7T time goes..on, and héj\peopfe can’ change many of their s tics with jobs from the 15 caréer clusters. . i
- ways and still keep theirpasic cylture. b .”a ! ot N e T .
- Yo T a ot it T ., .Getting Ready for Jobs talks about different kinds”of

: W . . jobs within-a career area., and how the student ean find sy
’ B} out what -training is needed for each,one. :

- ¢

i

e :

’

In. The Career Fafp, students wse everything they have
. learned to find oyt about the jobs that interest them
and present this Tnfermation to others,

N . . ‘
. /
B . . .
i



